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PREFACE

L]

fhe purpose of this book is to help the student develop into a com-

petent teacher of reading at the elementary school Tevel by'experiencingAJ

| ‘a competency-based approach to teacher education. This is not to imply

that conventional undergraduate reading courses are inferior in quality

to competency-based courses. “We. feel, however; that a competency-based

3

course can offer students a viable a1ternat1ve to the trad1t1ona1 course~
: [H
structure offered in most colleges and un1vers1t1es
This book is not a conventional reading methods text. Instead, it

is a quide to help students prpceed systematically and orderly through

‘the sometimes bewildering and confusing process of becoming a teacher of

reading. Though the terminology may'be new and the format unique, this

:book should help students see how they can, to a Targe degree, become

responsible for their own 1earning.

The:book is designed tb show students how behavioral objectives can®

play.an 1mportant ro1e in education; both at the e1ementary school level

as well as the co]]eqe and university Tevel.

D The Undergraduate student, by fo110w1ng the gu1de11nes presented,
will 1earn about the reading process, assessment of reading ability,
reading readiness, instructicna1 approaéhes, skill development, and
organizaticnal aspects of 1nstruct}on. The student wt11 be exposed to
a var1ety of techniques and approaches for teach1ng read1ng This course
is 1ntended only to s _grgex_read]ng instruction in the elementary school
and provide the prospective teacher with a basic understanding of the

sk11ls necessary for teach1ng read1ng in the classroom. Hopefully, this

course will §timulate the student to continue to explore the field of

reading instruction.
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PS | | . INTRODUCTION

¢

X o This book is designed to guide studentsnsystematica11y through sec-.

% tions of Education 322-Methods~and Materi%]s in Teaching Reading;fSnducted

| | accévding to a competeﬁcy—based épprqachﬂ inc1uded in the Book'are the
materials and directions which wi11'permit the student to be responsible
Tor much of his own learning. The-ideas, suggestions, and activities

have bee \gesighed to help the student master the stated objectives in a

n
e

variety of ways:

The purpose of this course is‘tO'he1p students acquire an uhderstand-
ing of the nature of developmental reading ﬁnstruction in the eTementary
school by introducing them to current reading theofy and méthodo]ogy.-

. - This 1involves both an exploration of teaching strategies and a rationale

2

for the various instructional procedures used to teach reading. The eoufée
will emphasize\fhe app]iéation of theory to the actual teaching of children
in the classroom. -

A minimum of nine modular topics are.exp1ofed by the student in the

course. They include: X
Module #1 - Stating” Behavioral Objectives in Reading
, . Module #2 - Nature of the Reading Process
N - Module #3 ~ Assessing Performance in Reading
' Module #4 - Reading Readiness
Module #5 - Word_Identification
Module #6 - Developing Comprehension Skills

Module #7 - Using the Basal Reader, _ o
Module #8 - Approaches to Reading Instruction: Language-Experience

Module #9 - Approaches to Reading Instruction:
. Individualized Reading

These nine topics include information that is important to individuals

" , interested in becoming elementary school teachers. For students wishing to
- . i ‘ ' 1
o : k : 1
« ) ;




go beyond the minimum requirements for the course, five additional tobies
are available for further study. These topics include:”

Module #10 - Additional Approaches’ to Reading Instruct1on
Module #11 - Work-Study Skills

Module #12 - School and C]assroom-drgan1zat1on for Individualizing N
“ . Instruction - '
Module #13 - Readability

: Module #14

Children w1tn Read1ng D1ff1cu1t1es

-~ . ) : . \

THE COMPETENCY-BASED NATURE OF EDUCATION" 322 i

A. Overview

In a competency;based,teeeher“educatien program, the competencies to
be acquired by the student and the cFitefia app1ied‘in assessﬁng the per-
formance of the studenf,are made explicit at‘the,beginnihg of a course.
As the student.advances fhrough the program he is held accountab]e*fer
. . meeting these crit'eria. | |
| This course is meantvfo.provide students with a choice of experiences

that can Tead to the attainment of specific competericies in reading._

3
— 1
s - k

Throughout the course, participants'are given the opportunity to progress“-\.,r

A,
at their ‘'own rates and according to their individual needs and interests.

A major responsibility of each student is to se]eet,experiences that he
feels will lead to. the atta1nment of" competenc1es necessary to teach reading.

B. Character1st1cs of a Comg*ten;y Based Program

Generally speak1ng, competency~based teacker education programs inc]ude

w
-

the following characteristics:
, ~ , o | U

1. A major premise of this approach is that students should receive
. course credit not only on the.basis on what they know, but also

‘ on what they can do.

.y/"

»




. - 2. There-is a strong emphasis placed on competency achievement en-

.hanced by the development of better definitions of teacher tasks.

3. Participants ‘complete the program only when "they have démonstrated

’ X ! the competenctes“thét"ﬁaVe been identified as requisite for a par- .-

-

< ticular professiaonal, role.

» ) >

-+ 4. The student'svrate of progress through the-program is determined

by demonstrated competency rather than by time or course completion.

-

5. Thene is much stress placed on individualized and flexible instruc-

tion in the'fprm ef self-evaluation, self-pacing, and added self-

<

responsibility thfeughout the training program. L

6. The Tearning experiences of the individual are guided by feedback.

| ‘ ‘
. -
B i P ' P

o e,

. G | 7. The program emphasiies the need for earlier and more varied expe-

. riences with children.

(3 - ~ 3 -

' C. Definition of Terms -

. 1. Instructional Medule

This 1s a set of learning act1v1t1es 1ntended to fac111tate the
student S ach1evement of a spec1f1c obJect1ve or set of ob3ect1ves
It consistt of the following elements:

a ehaviors prerequisite to beginning the module

b. a statement of rationale : . o

c. procedures for preparticipation assessment

d. « specific objective or set of objectives

e. a series of learning activities: .

f. alternative methods of postassessment

g. remediation procedures for students who do not demonstrate
mastery on the postassessment.

‘ 2. C@iectives or Teacher Competencies
. " They comprise the most important element of each module because B

o
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. “they. indicate precisely what the module will accomp11sh A]so,

t, teacher competenc1es can be v1ewed as the outcomes of teacher edu-".

cation. Spee1f1ca11y, they are those attitudes, understandings,

skills, and_behavﬁors of a teaeher which enable him to facilitate =~ - ‘

cathe_inte1jectue1, social, emotional, and phys%cal g(owﬁh'of chil-

Ny v . ' : w7
dren. . ' P | ;f,
3. Prepart1c1pat1on Assessment ' - ;
These are procedures re]ated to the obJeLt1ves which are used to PRl §
deterpiine the student's level of mastery;praor to 1n§truction. |
4. Lea;ning AptiVities l o . ﬁ
These are purposefu] detivities which prepare an individual " for '
attainment of the competencies. . , . o ‘ i
5. Postassessment ' “ ‘ , ' ~
” These are procedures, following the¢]earn1ngreet1v1ty experiences, ) ;
used to_deterTiﬁe:fhe student’'s level of masterj relevant to a . ‘
specifiednobjectiee'or set of objectives. Criterion behaviors - %
are stafed»to serve as. evidence that a’tompetency has‘been'attainee. . {
. : | ) ~ ' 1
AN. OPERATIONAL GUIDEQF0R760ﬁPETENCY—BASED EDUCATION, 322 : R
- . - |

The he rt of competency-based Education 322 is"the instructional module.

’ a o .
As was irdicated earlier, there are a total ¢f fourteen instructional modules

i &

A. The Instructional Module ' _ oo e
|
|

in the program: nine required and five optibné1. Each modu]e‘;slidentified

by its number and title (See‘Figure 1). Gehena]]y, the moduies have been

-
~

arrargéd in a hierarchy. The material learned in Module #1: ‘Stating Behav-

N <

ioral Objectives in Reading, ?on example, is prerequisite to the:comp1etion

of competencies in later.modules.
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Figure 1 -

Sampie Module Cover Page

See Module #4: Reaiing Readiness on page 4.1

. .Prerequisites

Rationale

3. Preparticipation Assessment )

Beginhing with Module #2, prerequisite modules are introduced into

tﬁe‘ﬁrdgramﬁ' The prerequisite modules help establish the basic .con-

¢

cepts necessary for the student to successfdl]y master future modules.

For examp1e, before beginning work on Module #4: Reading Readiness,
the student should ‘have successfully cdmp]éteq,the required compe-
tencies in Modules #1, 2, and 3. - : ) ‘
Each module includes a brief rationale which is intended to provide
the student withman dverview of the materia1 to be,studied, In

essence, the rationale of each module. can be thought of as an "advance

organvzer _helping to prepare the student .for the material that fo]]owszk

)

Idea]‘y, this portion of the ‘module exp1a1ns what a student must de-

monstrate if he:is to be g1ven credit for master1ng the modu]e with-

out actua]]y doing the ass1gned work. It can be thought of as a
pretest of~a:student's khowledge and abi]ity. In reality, since most
of the students in the undergraduate program have mever taken a

reading methods-éourse.and have had only limited experiences with -,

11
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;

,ﬁchi1dren, procedunes for preasseésing'prior kn0w1edge and skills:in
‘reqding are not as important as they would be at the. inservice or

; graduate levels. MWe the, nevertheless, netained the option of
permitting students_to omit or sktp modules if they can.demonstrate
“that they pdssess the necessary;Knon1ed§es, skills, cr abi]ities
‘exp1icated=tn each module. Students who feel they are capable of.
demonstrating specific skills prior to beginning a module are urged’
to schedule a conference with the professor in order to arrive at a.
mutua] ‘decision regard1ng the student's competency

ObJect1ves _

Withinm each 1nstruct1ona1 modu1e the student will find one or more
obJect1ves listed. Each ObJECt1V8 is identified by a coding system.
In the module on ead1ng Readiness, for examp]e, the code RED is used °
(See Figure 2) to identify the modular topic. Fo110w1ng the module

Figure 2 | |
Coding System for Objectives

See Coding System for Objectives
page 4,2

code, the student will find either the letter R or the three letters
Opt. The letter R signifies that the objective is requifed\and must
be attained by a1] students 1in order to meet the basic requ1rements
of the course. The letters Opt indicate opt1ona1 objectives and a
student may decide to by-pass them if he so chooses. Required ob-

jectives will always precede the optiona1'objectives inxeéch module.

- 12




Within a module, the required, objectives have been arranged in a

hierarchical order. The early objectives, therefore, usually focus

}*on establishing a knowledge base regard{ng the tepic while the final

requ1red ob3ect1ves usually involve an experience with chitldren.
The requ1red objectives should be atta1ned before the student selects”
and attempts to complete any of the opt1ona1 obJect1ves Students
are also permitted to design and submit optional ob3ect1ves above

and beyond those a]ready'11sted. Naturally, thesevstudent—des1gned
objectives must be approved by the instructor. -

Grades 1nfthe course are directly related to, the number of objectives

attained by the student The student can meet'on1y the required

t

‘obJect1ves for a'C or Lhoose to do a specified numbe“ of opt1ona1

objectives*for a higher grade. Students who do not meet the basic
réquirements of the course will be greded according1y: The adVantage

of .this system is-that both students ard professors know exactly

: . v C .
where each individual stands throughout the proaram. Grading is

straightforward. Each student receives what he earns.

Learning Activities =~ . _, po

This section of each module can be thought of as “%aciTitators of
the obJect1ves ~The 11st of 1earn1nq act1v1t1es for each obJect1ve
prov1des the student with a choice of a]ternat1ve experiences that
should lead to the attainment of spec1f1c competenc1es

For the.most part, within each list of ]earn1nq activities w111 be

found a subsection entitled "Professional Literature”, (SeeFiqure 3).

This section may include the readings from the requ1red teAtbooks

used in the course as well .as other pert1nent texts or profess1ona1




ey

the Adams Library.

-~ Te. “e1p the student generate ideas- wh1ch ‘can- be-used-to atta1n

Figure 3

Sample Learning Activities:

éa.mple Learning Activities on page 4.2

n
(2
o

periodicals. These materials are available at the reserve desk of

Initially, the,studeht should read'the_professionaiv1iterature in

order to obtajh the background information prerequisite to experi-

encing other 1earhihg~activitiess' Professional references which

have proven to be espec1a11y re]evant are 1nd1cated by an aster1sk
K}

(*) precgding the author s name. The student W111 notice that in

the modules themselves, profess1oha1 references are usually listed

by the author S 1ast name, the year of pub11cat1on, and the page
‘numbers ofvthe se]ect1on In some 1nstances, the title of the

: read1ng is listed or parenthet1ca1 comments have beeh added to

help the student better understand the scope. of the read1ng In

“all cases, the comp]ete reference to the cited 11terature can be

found “in- the "List of References for Competency- Based Education 322"

x

located in the baek of this book.

mastery of the teach1ng obJect1ves, a spec1a1 1ist of references

has been prepared entitled "Sourcebooks for Ideas." Again, this




| ( . .
bibliography is located in the back of this book. A1l sourcebooks
. - found on this list are available for perusal or on a check-out
basis from ‘the Curricq1dh Center.
In addition to the professioﬁa] references and the sourcebooks
for teaching ideas there;are a number'of other actiritiee which

can facilitate attainment of specific objectives. One such activity’

is reviewing commercially-prepared 1nstructiena1 materials in reading.
" These materials, which are available io the Curriculum Center or et

the site schools, should be examined by ro11owiﬁ§ the‘step—by~step

procedures outlined on the "Form fofr Reviewing Instructional Mate-

rials in Reading" or the "Guide for Reviewing Basal Reeders,” both

of which arelinc1uded in this book.

Students may be asked to demonstrate'their familiarity with a topic

: ‘ - by desilgm'ng and prebaring rteacher-made materials which can be used*
in a teachingwsituatioh "This task requires the student to apply
K : | ) 1earn1ng theory, knowiedge of subject matter, and creativity to
| the construct1on of materials which can later be used to master
"objectives in the program.

-

For students who prefer the lecture approach, three options are

provided. First, there'is the traditional profeSsor1a1~1ecture; a
" group of students request a“lecture on a.given topic .and meet with
the instructor at a mutually agreeable ‘time. Secondly, there is

the. option of listening to a lecture presented on audio tape. By °

‘student is able to 11sten to a Tecture at a conven1ent time; per— .'u§

%

.haps during a Tunch~hour oy during the evenwnq A ‘third option—

|
|
|
|
1
following.the 1istening guide outline provided for each tape, the
|
‘ . ' could involve viewing a slide/audio tape cassette package or a 1

video tape presentatién. Again, viewing guides are provided to help
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- _ Z the student make maximum use of the presentation. A1l audio and
~video tapes are available in the Curriculum Center.
‘Students who learn best through discussions are encouraged to meet

1n-groups_of three to five along with the professor. - Naturally,

students are expected_fo be prepared to participate in these group

discussions. Students are expected to bring an outline to these
discussions. , |
Several of the objectives inAthe~program reduire the student to
- examine and critique reading tests and maferia]s; To help stJdents:
better understand these'materials, task §heets'designed to accompany

activity packets have been Written’(See Figuré 4). Knowledge gained

- . S ~ ‘SAMPLE TASK SRLCET

.

See Sample Task Sheet on
- page 4.8




’ S ~ from responding to items on these task sheets can be reported to the
professor e1ther orally or in written form. .
ObJect1ves wh1ch are related to teaching prov1de5th§ student with,
0pportun1t1es to a) view a demonstrat1on lesson conducted by a

- t

classroom tedcher, readJng specialist, or'co11ege professor; b)

“watch a demonstratfon‘}esson on video tape; or c) pract1ce a lesson
with a group of chi]dren. If the last option is chosen, the student
may, with the approval of a participating faculty member{ se]ect' .
the school and classroom in which-the Tesson can be.conducted}

The 1ast'portton of each “Learnt%g‘Actirtties“ section is entit]ed-

s

YAdditional Activities." As new activities.are developed they will

.h be included Under this heading.

6. :Postassessment o .

. : Students often want to be eva]uated in ways other than by obJectwe
tests. The competency -based approach permits the use of a var1ety

of postassessment procedures (See Figure 5). In addition™ to true-

" Figure 5

~

.- Sample Procedures for Postassessment

\

See Samp;e Procedures for Postassessment
on page 4.3

c ' : - false .and multiple-choice objective examinations, the student may
‘ : ~ schedulé an or'a1_ examination with the professor; During this '
meeting, the professor serves as a group lTeader and a facilitator

’

of discussion.



‘ , . . Some postasséssmeﬁf procedure‘s permit the student to submit brief
.. written réports summarizing their 1eafning.experiences. When.the
student chooses. to submit‘a report, He should follow the requirement
spelled oqt in the postassessment portion of the module. |
In other instances, the student will be asked to review instruétiona1:
jg . métériafs according to prepared guidelines. Or, he may be asked to
K e yprepare instruct{oﬁa1 materials which can be USed for teaching a
T ; specific reading skill. Similarly, he may be reduired to prepare
a'defailed lesson p]an that lists the step-by-step pfocedures'to
be followed in teaching the lesson. -
»4 . When an objéctive,which requires the student to teach a lesson.is
| encountered, specific lesson aﬁsessment.forms are provided (See
.' ’ " Figure 6). These ’fbrm's should be used by students as a guide in the

<., Figure 6 -

*

* Sample Page From Lesson Assessment Guide

e
¥
i « T
=

See Assessment’ Guide for Obsefving
a Lesson on pageé 4.14

=

o -~




preparation of reading lessons and by faculty members as a means

of assessing students' teaching pertormance.

?ina11y,'students may choose to use vtdeo tape equjpment as a.means
of reviewing-and assessing their~teaching_performance. Directions .

for this form of postassessment are spelled out in the modules.

Postassessment in a comptency-based. teacher education course can

take many'forms. The 'different procedures used to assess a student's -

competency permits the individual to choose the evaluation procedure
that he feels is best for him. Through this approach each student

can cap1ta11ze on a variety .of ways to 111ustrate h1s understanding

: and mastery of the know1edge and skills 11sted in the course objec- -

t1ves.

B. The Stress on Self- Pac1ng

An 1mportant feature of a comptency- based program is the concept of self-’

pacing Partfcipants are given an opportun1ty to progress through the pro-

gram at a rate commensurate w1th the1r sk111s and ab111t1es In order to

#

help part1c1pants pace themse]ves through the program, students should

u‘per]od1ca11y refer to the handout " “Gu1de for Self-Pacing" (See Figure 7) to

- Figure. 7

e

Guide for Self-Pacing -

.The schedule below should be uséed as a gulde for pacing yourself durlng the

semester . ,
WEEK. OF : Aﬂ. TUﬁSDAY | TuURsDAY
2/18 Behav?oral.Objectivee » Nature of the Rehdiné Process
A'2/25 . Asséssing Performance Assessing‘Performance;
in Readimg . : vin Reading .
3/4 :_ Asseesing fegformance Reading Readiness

‘ 3/11 '~ Reading Readiness 1{7. Reading Readiness
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determine their rate of progress in the course.

C. The Magggement.Sysfem

An essential‘element of competency—bésed instruction is the "delivery »
plan" for adminigtering the program. According to Sartain & Stanton!

It is a plan for the initiation of students into the program, for
their involvement in learning experiences, for their continuation
in or their elimination from the program, for the utilization of
faculty time, and for the use of instructional materials and

resources. . ' ' . ' L

NeedVess to say, the success of a modular-based.course is contingent upon the
establishment of an effective manégement system. Some ot the features of the
< de]ivery,p]an for this course have é]ready been discussed in the section en-

wtit]edv“The Instruetiona1 Module." Other components of the mgnaqément system

~include:
‘ . 1. Procgiur_gs_@r Student-Faculty Communication-
An inherent danger’ of modular-designed courses is that they can lead on

to a mechanistic.and dehumanized approach to teacher education. In >

v

~onder to prevent th%slfrom occurring, it is imperative that the stu-

dent be provided with many. and varied.oppértunitiesfto interact with
participating faculty members. In this course these include:

a. Weekly orientation sessions"

Fifteen to thirty mjnﬁte orientat{on sessiohs W?l] bé held ohpelf{,*
- a Qeek during‘thé semester in_brder.to exp]ajn dnd»c]ar{fy the
T manggemenf system, previeW#ihStrUCtjona1_mddu]es, resolve indi<’
vidual or group pnob]éms, andvschedule sma]]quéup diséussions. T
Attendance at these weekly meetingéﬂis réquired.: |

. . . L .
. . . . . . 2
»
. - . N R o .

o

1Har_ry We Sartain and Paul E. Stanton, Modular Preparation for Teaching Readina
(Newark, Delaware: International Reading Association, 1974)

-




Schedu11ng time with the 1nstructor

The "Student-Instructor Schedu11ng Form" should be used by the

~ student to schedule individual and group sessions with the in-

structor (See Figure 8).: ‘This form will be found on the door
of the instructor's office éndvshould be filled out in the following |

way:

‘Figure 8
Sample Student-Instructor Scheduling Form
STUDENT-INSTRUCTOR SCHEDULING FORM
DATE .- - TIME PLACE  .STUDENT(S) PURPOSE
Tuesday 9:00 to 9:45 H M 055 William Smith Groﬁp discussion
October 22nd ‘ . Pat Dewitt - For RED~-R-~2
_ '  Roger Klumb . and RED-R-3
‘ 10:00 to-10:45 H M 055~ John Clarke  Lesson plan
: , ° ' Gearge Cronin® Workshop For
o ~Joy Burns RED-R-4 -
i to
‘ : to
1 to .
v In order to determine how‘mUCh‘timeashould be scheduled, the stu- . |
. o« . - &4 - . ‘
dent should refer back to the module. If this information is not
avaf]ab]e_in'the module the student should use his best judgement.
., c. Scheduling activities with participating faculty members

‘ . -
. Al

’ teachers‘;; Andexamble ofﬂhow-this form should be filled out

. -

The form ."Eaucation. 322 Rebuestféheét“kshou1dube“uséd by studepts‘

to schedule activities with the.readihg specialist, or classroom

-

is provided in Fiaure 9.

2i DR




- Figure 9

Sample Education.322 Request Sheet - n P
EDUCATION 322 REQUEST SHEET |

Student's Name: William Smith ' Teacher or Reading _
o . _ Specialist: Miss Foye
School Requested: Henry Barnard '

Nature of Request: Two boys and one glrl ‘who have sisters and brothers,
' " to do a_reading readlness lesson with for thlrty minutes.

" For implementation of
lesson specify: 1. Type of lesson )
‘ . 2. Size of group . :
’ 3. Number of boys & girls - e ' '
( R 4. Approximate reading level- of students
¥ I am first going to ask the children questions such as "Do you have any
brothers or sisters?'" Then, '"Do you ever have any problems with them?" This
will get their interest up and make them participate more, and also serve as an
introduction to my story. Then I will tell them that I am going to read them a |
story about a little boy, Mike Brown, who has four sisters. I will tell them a ' §
little about the story, -about how Mike considers his sisters very pesty at flrst ‘ |
Then I will tell them to listen carefully to -the story, and find out how Mike-
changes_in his opinion by the end of the story. The story I will read is Too
Many Sisters by Jerrold Beim. It is short and has many bright and large pictures.
.I have chosen this book betause it is about children and about situations which
" the students can identify with. It is also simple and the theme is not too dif-
ficult. T will pause as I read to show pictures "and ask .questions about the
story, to insure that they are with me and are understanding the story. After I'
~am finished, I want them to tell me the theme and.relate it to their own exper1—~
- ences with their brothers and sisters. i

-

Datef Mondéy, Nov. £9, 197-" " -Alternate Détg: Nov. 21, 19;— .
Time: '9:30 - 10:00 " Time: 9:00-- 9:30
- Approved. by: ' i - ) R
o Com@enfs; ) i
. 2. Procedures for Schedu11ng Learn1ng Activities °
. B a. First determ1ne wh1ch 1earn1ng act1v1t1es need to be schedu1ed '

ahead of time: It is important that these_reqdests be made well -~ . w
‘ ‘ | in advance 'of the "actual é;xpem‘ence GeneraHy, seven to ten

days of 1ead time arn needed for schedulina a lesson.




a ’ - .

‘ » b. Fi]]'outvthe sEducation 322 Request Sheet" and place it in the

- : envelope on the faculty member's door marked Request Forms-In.

(NOTE: This procedure wou]d'app1y‘totfhe 1§boratory school on]y.js
: ) or '

Use the "Student-Instructor Scheduling Form" to schedule time with
the instructor- for small group sessions, individual conferences, -
B v or lesson observations.

- or
Contact the reading resource teachers directly at the site schools
to make appointments for experiences.

" ¢. Confirm the request with the faculty member either through oral

communication or by return of the "Education 322 Request Sheet"

: ’ - in the envelope marked Request Forms-0ut .

3. Procedures for Assessment - R e

v )

| ” Whenéver auétudent wishes to démonétrate»hjg competency én é stated
» objective‘he should submit. a “Competen;y Asﬁessment Form" to a par-
Tz.A o : ticipatiﬁg faculty mémber. (See Figufe 10)

o  Figure 10 | o ' ' ; o

" Sample Competency Assessment Form

' COMPETENCY ASSESSMENT FORM .

.Name William Smith . o Modular Topic Reading Readiness

‘Estimated Completion Time 1 1/2 uars.
(in hours) '

?

Objective -

Date(s) © (use code) Learning Activities Signature of Assessor
10/15/7- RED-R-1 . Prpféssibnal References: Objective .- Objective Not Attained
- - Harris & Sipay, pp.23-24 - Attained: (include recommendations
‘ ) Spache & ‘Spache,pp.54=74 90% on for attainment):
’ Objective «
: . ‘ o : test o : L
N A : . . SA ,

Other‘AcFivities Experienced:
Viewed and. listened
to slideraudio-tape presentation




a.

b.

C.

I

Wnen a student completes a paper, or subm1ts a prOJect as part

of the procedure for postassessment the "Competency Assessment :

*,

Form shou1d be attached and placed in the enve1ope 1abe1ed

_Work-1In found on the 1nstructor s door. Aftér éxamining the sub-

-

mitted mater1a1,the 1nstructor will credit the student with mastery'|

of the ob3ect1ve and return the work to the student via the en-

>

ve1ope found on the door labeled Work-Out.

The procedures for assessment~of a teaching experience are slightly

more involved.. First, the student MUST have the Tesson plan . -

"approved'by a_participattng faculty member Next, he should take

the appropriate steps for scheduling the teaching experjence at a
site school. Once he has.schedu1ed the Tesson and arrived at the

site,schoo1 he should submit the ”Competency Assessment Form" along

“with the appropr1ate 1esson assessment form (e a.y Guide for Assess-

ment of Language-Exper1ence.Act1v1ty) to the observ1ng facu1ty mem= -

| ber. Upon comp1etion of the Tesson the part1c1pat1ng facu1ty member

w111'returnnthe completed "Guide" and "Assessment Form" to the stu-

dent. The student will then submit hoth fnrms tp -the 1nstructor by -

placing them in the enve]ope ent1t1ed Work In. .
“@ompetency AssesSment Forms".also need-to be attached to the
written~tests a.student submits for scorinq ‘AT wr1tten tests,
however must f1rst be obta1ned from the instructor or the Reading ;

Center secretary. After comp1et1ng the exam1nat1on, the student

~ should return the test and the "Competency Assessment Form" in

‘person to the instructor or secretary. Under no circumstances

should completed written examinations to be put in the Work-In

envelope.

’
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s
d. If a student yishes to demonstrate his knowledge in achieving

. ' | an objective through a s"maH group djscussi'On, each mbember of
the-group shgu]d‘sigh up for the discpssiqn on the “StudentQIn~
structor»Schedu]ihg Form." 'Generally, groups'should'be no

~larger ‘thah five students. Then, on the day of the<discussion,
eath groﬂpﬂmeMber should bying a "Competency ASsessment Form"

kwith them. After the discussion has concluded, the form along
with eachupa;ticipating student's discussion outline should be
submtttee to the instructor. Saccessfu1 attainment of the ob-
Jjective wtllpbe based on the level of preparation for and pap—

“ticipation in the discussion group as judged by the instructor.

e. Shpuld a.student fail to reach the necessary eighty percent
criterion 1eve1ﬁon a'written test or submitS work which does
. -not meetminim'un’l course standard;, the 1'nstruct6r will ret‘urn
’ . ) the I"Competency Assessment Form" to the student with his rec-
’ , . N ommendat1ons fohyfurther exper1ences that can 1ead to the attain-
ment of the objective. When the student is ready to aga1n
- attempt mastery of this objective, the §ame "Competency Assess-

-

' ment Form" shou]d*bevreéubmitted.

“4. Class Chart '

o Each'student‘s ppogress will be graphicale displayed, on the ”C1ass{
mtm_“_Chart” Jocated. in. the Read1nu Center {Horace Mann Ha]]) Students'
names will be listed on one axis; the coded objectives on the other.”

As students successfuily master the course obJect1ves” the date of

mastery will be entefed in the appropriate cells. Students, therefore,

are provided with a "birds-eye view" of their progress in the course:
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MODULE A: AN INTRODUCTION TO COMPETENCY- BASED
: TEACHER EDUCATION ‘, .-

Prerequisites

St

None ' g

Rationale

Students who will be participating in a competency- '
based program should have an understanding of the

nature and characteristics of this approach to teacher

education.

Preparticipation Assessment

The student will demonstrate mastery in this area
by achieving a score of 80% or higher on a wr1tten
test




Objective

CBTE-R-1 The student will be able to identify and analyze
K ! the .nature and characteristics of a competency-
based teacher education program.

Learning Activities

<
I>

Professional Literature.

Read .handout “Teacher Preparation at the Graduate Leve1"
by Sam ‘Dauzat.

B. Refer to ”Def1n1t1ons of Terms“ f0und in the Introduction
to the CBTE-Ed. 322 book -

v ‘ . C: | Attend class lecture and d'iSCuSS'iOn.

,D.~;V1ew slide - audio tape présentation entitled Comgetency-
Based Teacher Education: An Overview by Wilford A. Weber.

Additional Activities:

' Postassessment

The student will attain a score of 80% or higher on an-
objective test. : . :




’

TASK SHEET FOR DISCUSSION OF
) , o CHARACTERISTICS OF
. _ 4 ‘ TRADITIONAL TEACHER TRAINING PROGRAMS

v
-

© DIRECTIONS:
Discuss the characteriSfics of traditional teacher education programs

~in relationship to the items listed below. Use your past experiences
with method courses in education to develop your responses. :

1. Explanation of course objectives.

¥
2

2. Prerequisites or entrance requirements.
3. Course exit requirements.

4. Systems for:

3

----Grading

~----Measurement of achievement

-~ R

5. Instructional activities.

a 6. Utilization of student Tearning time. ) ~ ;
|
7. Utilization of college faculty time.
. ‘
\

.
. . >
v .
B .




VIEWING GUIDE FOR

COMPETENCY BASED TEACHER EDUCATION AN OVERVIEW
by W1Iford A. Weber

" Introduction = | N ;
What is competency based ‘teacher education? - - ’ o

Criteria Used to Assess Compétencies

knowledge criteria -
’performance criteria

product criteria -

Traditional vs. Competengy—Based Programs
; : emphasis

time and achievement

K . > . " entrance and. exit requirements

T SPECT kil catjon of ObJGCtI ves  — e e T . Lo '."'"W =

1nstruct1ona1 obJect1ves -

" --knowledge: =

‘ : : _ ---perfor'mance' ‘ .
- _ : --product~'nﬁ o ‘ —

. N
expressive objectives )

ERIC C ‘ 25




The Instructional Modh]e
1objéctive$
pretest
activities o i : o __ V ;/_

posttestvv

“General Description of the Modular Approach S ,
~self-pacing
individua]jzatiqn, personalization, and independent
s tudy ) : - . .

©

: ' - alternative means of instruction

)

‘Characteristics of the Modular Approach to Competency-Based £ducation

Tengths of modules o .

N types of activities. . . R
A’ - . , 'I. ‘ . ) N
il r‘. ) ‘ : - 2. ‘ : ) - .~ . . L4

Se]f;pacing and alternate routes of instruction..




‘ ) | inter"discipﬁnary nafdure of the approach
N -

. -re]atedgobjectives in single module
S : .. -related modules clustered as components

LY

Y

f{exibi1{ty of the approach

) : %

sample case of John and otheré'

efficient use of student time

field-centered curriculum

5
H

‘ small group work, seminars and counseling

more efficient utilization of staff

a

use of new technology -

systems analysis. .

1

Conclusions -



Rationale - : | B

MODULE #1:  STATING BEHAVIORAL OBJECTIVES IN READING

Prerequisities

None o
;

According to Mager, several kinds of'activity are hecessa?y
‘once an instructOr has determined what he will teach.

to reach at the end of his course or program.

+ He must then select procedures, content, and
methods that are relevant to the objectives;

. cause the student to interact with appropriate
subject matter in accordapce with principles
of learning; and, finally, measure or evaluate

_the student's performance according#io the ob-
Jjectives or goals origina11y se1ected

|
|
|
|
He must first decide upon the goals he intends . = - 1

In order to perform in-this way, teachers of reading must
first Tearn how to develop properly stated behavioral ob-

¢ Jjectives and then understand how they can be used in the
_ preparation and= 1mp1ementat1on of a typ1ca1 read1ng Tesson.

Prepart1c1pat1on Assessment

o

The student will attain an 80% level of proficiency on a
pretest.




&

.. " BEH-R-1 The student will be ab]e to identify the e]ements of
C . properly stated behavioral objectives and -include these -
elements in the statement of a series of objectives.

+

Learning Activities ' R N .

\

|

B - Objective . | - . e -
|
|

1. Professional Literature : o , , o

*Hernandez,‘ Writing Behavioral Objectives: A Programmed 5

) . Exercise” for Beginners. (good source of information for
N s ‘ elements of a behavioral objective).
|

Lapp, The Use of Behavioral Objectives in Reading. (rev%ew
.of literature dealing with behavioral objectives).

McAshan, 1970 -Chapter lﬂ(rat1ona1e genera] 11tprature, ~ ,
and instructional dangers). i :
" ,Mager, 1962; Preparing Instruct1ona1 ObJect1ves (one of s
“the best books available), , I

*May, 1973; pp. 4-17 (good Lnstrucfjon).

*0tto, et al.; 1974; pp. 101-108 (definition, elements, S
“benefits, and Timitations). - ;

2. View Vimcet #1: Educatidna] Objectives (a filmstrip-
tape program) in-Curriculum Center Make sure you use . .
the worksheet accompanying the prodram.

R

- _ SN 3. Attend lecture-workshop:. "How to write Behavioral Objectives :
in Reading"., .
© Additional Activities: ' ;
\ | e

Postassessment

. , The student will attain a score of 80% or'highe? on a test that.
C requires the translation of vague Goa]s or statements into
specific behavioral obJect1ves




* - Objective
BEH-R-2  The student will be able to develop a formal

, _ (BEH-R-1 is lesson plan* based upon the statement of a
s ’ prerequisite) behaV1ora1 obJect1ve in read1ng

NOTE: This obJect1ve should be attained in conJunct1on with
RED-R-4 in Module #4: Reading Readiness.

Learning Activities

1. Professidna] Literature
*Wilson and Hall, Read1ng and the E]ementary School Ch11d
Chapter 11, “P]ann1ng Lessons? ‘

2. See list of ”Sourcebooks for Ideas“

3. Attend small group 1esson plan workshop "Preparing a
Reading Readiness Lesson! |

Addﬁt1ona1 Act1v1t1es:

5

LS
L

|

|

1

]

|

Postassessment . LN B | . 4
) 1

As a.result of participating in a lesson plan writing workshop, .
the student will produce a plan for a fifteen- to thirty-minute
reading readiness lesson’ that can be implemented w1th a small
group of children.

* Refer to "Outline for a Lesson Plan" and "Sample Lesson Plan."

7




“

STATING BEHAVIORAL OBJECTIVES IN READING- -
CLASS EXERCISE

Underline the des1red observab]e behav1or in the obJect1ves
listed below. :

- o o o o = m e e en - - = - ——— - = — = - -

1. Given five pictures represent1ng events in-a story the child has read
he will be able to put them “in the r1ght order w1th 100% accuracy.
2. The student will be ab1e to c1rc1e those words which have a long a,
“sound in them with 90% accuracy given the words, hat, hate,” f]ap,
fake, sack, mail, ran, rain, chase, chance. - , \ |

37 The student will demonstrate interest in the book Where The W11o Things
Are, by volitionally part1c1pat1ng at 1east once in a small group
discussion.

4. Given a 1ist of statements, the student will be able to check with-
70% accuracy those which John Link (an editor whose ed1tor1a1 they
have just read)"would probably agree with. .

5. As.a resu]t of three hours of spec1a1 instruction, the Tearner will be i
able to pronounce 19 out of 20 basic sight words when -each of .the twenty
words is presented visuaily for no Tonger than one second.

6. The Tearner will demonstrate skill in speed reading by reading a
" - passage at a rate of 2000 words per m1nute with comprehension of at
least 80%.

. Underline the criterion that will be used to 1dent1fy a minimum, Tevel of
acceptable performance in the objectives Tisted below:

1. The student will spontaneously select at least one library book and
either appear to read it dur1nq the Tibrary period or check it out for
possible later reading when g1ven twenty m1nutes to do anything they ,
want to do in the 11brary

2. Given written instructions on how to make a simple airplane out of
folded paper, the student will be able to make one that flies, w1th-
out help, exact]y accord1ng to the 1nstruct1ons

3. . After readlng a newspaper article, the student will be able to descrlbe
accurately in writing at 1east four of these five: who what when,
»]where, and why. :

4: Given a stimulyus act1v1ty for writing poetry, the learner will demonstrate
creativity in wr1t1ng poems as Judged by the teacher. :




1.5

2 ) —

Eva]uate the- statements be]ow in terms of meeting or not meet1ng the criterion
estab11shed for behavioral objectives.

- " D - .~ — - e = e - e s -~ - ———— = - —— - - - - -

1. To use words responsibly. : L

2. To acquaint children wfth’thekbestf

3. To participate.in many independent reading activities.
4

To develop in the child the ski]] of usingqthree principles in sy11abifying words .

5. Student makes a diagram to demonstrace understand1ng that Eng11sh is descended
from -an o]d German dialect. :

~6. Given a mode] sentence in writing and a list of twenty sentences, the-learner

will check at 1east 80% of those that have the same baS1c pattern as the mode1
sentence. v . o /

To make up headlines for newspaper dfticles read.

"To instill in the child an interest in reading stories of a biographical nature.

- - : v i
[ ’

To complete the story of "The Little Red Hen."

.

To locate needed books in the library by wuse of the card cEtalog.

R ——

30

3
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1.6

, OUTLINE FOR LESSON PLAN

Curriculum Area: 1 _ . .
Lesson Topic: ‘ I , o . . ¢

Grade of Student(s): : . - -
Grade Level of Lesson: ' '

I. Objective-

State the objective in behavioral terms.

-

II. Materials
- List textbooks, per1od1ca1s, visual aids, and teacher-made materials.
+ Specify title, author, and source of commerc1a1 mater1a1s

III. Preparation for Lesson v S S -
A. What is your reason for teaching this lesson?
1. MWhy is it important for your students?
2. Have you preassessed your students’ needs in this area7
o (Optional)

~ B. Describe your students' prior preparatlon for this Tesson.
1.+ What was lTearned before this Jlesson was planned?
' (Optional)

IV. Procedures

- A

L S

A, Introduction or Motivation
~ What are you planning to do to "catch" the students' attention?

B. Development of Lesson
1.. Step by step
2. Include jgglquest1ons and ‘activities . . - o .
3. Summary v , .
' How will you pull your Tesson together at the end?

»

V; Evaluation of LessonA

A. Procedure for Evaluation _ |
‘ What will you do or use to determine whether your stated : |
objectives hdvé.been met by each student? . - : %
s v, } .
B. Assessment of Pupile (Optional) . '
This should be written after the lesson has been taught and. .
should include an analysis of the strengths and weaknesses of
each pupil's performance.

7 'v ¢

C. Self- Assessment (Optional)
1. What do you feel you gained from this- 1esson7
2. How-do you feel the students. yeacted to you? _
S - 3. If you received feedback from .a peer or an 1nstructor,
' sunmarize the1r assessment - of your 1esson




I

O

ERIC

Aruitoxt provided by Eic:

" VI

Fo]]ow-up Activities '(optional)

Based on your analysis of this lesson, plan needed, additional
learning act1v1t1es

Professional References

-5




Curriculum Area: Readiness °

LeSson,Topié:- Distinguishing Beg%nning Sounds and Understanding Sound

Grade of Sfudents: 1

-

SAMPLE LESSON PLAN

-

Symbol Relationships

K4

Grade Leval of Lesson: 1 , =~ ——

I.

—
(=

I11.

IV.

Objectives

The student will be able to distinguish among words that begin with

the sounds of hard C, M, and S by being able to identify three pic-

tures and sort thenf?nfb~the appropriate categories given the letter
of the alphabet that represents these sounds.

Materials )

1. The Noisy Book by.Margaret Wise Brown, Harper & Row.

12.ﬂ>Concrete objects to manipﬁ]ate

3. Pictures of common objects ' ) -

C, M, and S

4. Three boxes. labeled with letters

Preparation for Lesson

A. The students have been identified as needing skill development
in this area. , -

'B. Prior to this lesson, the students were exposed to a variety of

activities to. help them descriminate the differences in sounds:
“at the beginning of words. :

Procedures

‘A.  Introduction or Motdivation:

Read ThefNoisy Book and discuss Tistening aspects of story.

B. Development of Lesson: *

'Y
[

.(the Tesson progresses from the concrete to the semi-abstract)

1. Introduce children to concrete objecté,:é.g., spoon, mitten,
card, and discuss.the beginning sound of each object.

2. Show ¢h11dren boxes that have’picture aﬁd_representative
symbol attached for sounds hard C, M, and S. ¢ :

3. Have children sort concrete objects ‘into proper boxes
according to initial consonant sounds. '

39 . : . -
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. Block out the picture~c1ue.

5. Introduce children to cards that .contain pictures of concrete
objects, e.g. so1d1er, sailboat, etc.

6. Have children 1dent1fy pictures on cards, determine the
beginning sound of the object represented by the picture,

. and place the cards in the proper bex represented by the
~ letter symbol. .

N N

V. Evaluation of Lesson

2 | Each student should be able to place three cardé in the proper box.

1

VI. Follow-up Activities
| 1. Ava11ab111ty of materials to be used on a free choice basis.-

2. Use of teacher prepared tapes that d1scuss initial sounds in
: words . PR

O ‘ . } . . /ll\)
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MODULE #2; NATURE OF THE READING PROCESS , ~ i

i " }

Prerequ1s1tes ‘q
Module #1 - Statlng Behavioral 0bJect1ves in Read1ng » v L
Ratjonale ’ o ' L ' , :

~ Reading is a complex process that cannot be 11m1ted to
one definition. It must be viewed as a multifaceted
process, which in order to be defined proper]y, must be
approached in a variety of ways.

One of the major problems in reading instruction is a
definition of reading. ‘Without a clear-cut concept of
the nature of the reading act and the reading process
it is almost 1mp0551b1e to plan the goals of instruction.

“ Prepart1C1pat1on Assessment ’ o

Conference with 1nstructor to determine student s .
previous competency in th1s area. » X .




. ' : ObJectwe

PROC-R-1  The student will1 demenstrate an understdnding
of the multifageted aspects of the reading

process. \

N

Learning Activities

1. Professional Literature . S .
- Harris & Sipay, pp. 1-22 (not as thorough as Spache &
- Spache but nevertheless a gooq survey).

Herr, pﬁ. 13b-133’(séquen§§a1 deve]opment'ih reading).
. 3 *~

Dechant, 1970, pp. 15-36 (thorough discussion of sen-
sory act and other aspects of reading process).

*0tto, et al., pp. 5-26.

*Spache & Spache, ”Ways of Def1n.wg the Reading Process," *
pp. 3-45.

Zintz. 1970; pp. 8-11 Or 1975, pp. 14 15 (the teach1ng of
reading as, a deve1opmenta1 process).’ .

. : . (
. ‘ 2. Attend lecture and discussion session on "Nature of the
, ' i Read1ng Process.” Schedule fifty minutes.

5 : 3. Listen.to tapé recording "Nature of the Read1ng Proeess,"
'ava11ab1° in Curriculum Center.:

Add1tlona1 Act1v1t1es

Postassessment

The student will attain a score of 80% or h1nher on an ob-
3ect1ve test. .

- i »

- The student will review the literature and write.a: summary
‘ . of three of the'following aspects of sthe readmo process in
I . approx1mate1y three hundred words: ; _

"

+ = A ’ r} - .u
Q . v 4 b




| o S - \ - sensory '
| . _ - ‘ - perceptual
L - = intellectual
- .~ cultural-experiential
- skill development

PR ) 4

The student will review the literature “in order to prepare a
300 word reaction paper to thé poen "To Read" by Mur]ee Hart.

@ . or

The student will review the literature on three definitions
of -the reading process (select from list above), prepare a
summary in outline form, and use ‘this outline to participate ..
ina group discussion-at a satisfactory level of performance
- as determined-<by an observing faculty member. Schedule
" approximately forty-five minutes. (Th1s form of assessment
can also be used as a learning activity.)

¢




o THEiREADING PROCESS: LISTENING GUIDE

~ .

In a short paragraph, write your definition .of reading.

,/' . S
; N
g S Lo

»
1.

Why'is it Tmpoftant.to have an understarding of ‘the reading proceés?

.. Characteristics of the Reading Process’ _

\
\
5

A. As a ski11«déve1opﬁent process:xf

B. As a visual act: - . .

C. As a thinking process: ' -




' 2.5
‘ D. As information processing: ‘
E. As a perceptual act: ;
.* 1
, : L
:F. As an associative learning process: ' o o
o
¢ )
. 1
- 4. Mhich definition(s) most closely coincides with your definition in . .
‘ : Question 1« Why? : :
’ ' N J!
. . | )
5. As a result of listening to this audio tape presentation, what
questions have been raised that you would 1ike answered?
phe oo | ) ' o |
Ry ~ N \.z
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TO READ
by .
. Murlee Hart
To'state thé printed symbol marching on

Across the page is not to read. To hold

~The 1ips:in phonic shape while forming each cold

‘Consonant. in stolid tones ‘makes wan = - - _.

A dreary issue. Help him see ang‘smell

And touch -and taste and feel the pulsing page
) Ti11 heart and mind and body all engage

In each related tale; tilT he can tell

How pittured‘Susan4éaw the raindrops trickle

From the jewéTed'1ea;es, stated her nose

With Springtime's damp perfume and pushed her toes

»*

‘ into exquisite ooze with squishy tickle.”

When he becomes a part of evéry deed

The printed page narrates, this is to read.




MODULE #3: ASSESSING PERFORMANCE IN READING

Al

Prerequisites -

Module #1 - Stat1ng Behavioral Objectives in Read1ng
Module #2 - Nature of the Reading Process

Rat1ona1e X
School systems need to be concerned with assessment or evaluation-
s, in order to arrive-at judgements .about the dearee to which the ob-
N Jjectives of the read1ng program are being achieved. Concurrent]y,
‘ classroom teachers must have expertise in assessing students' :
reading performance to .implement a personalized diagnostic teach1ng
program that involves continuous group and individual assessment
in order to determine each child's level and pattern of progress-
and “to gu1de planning for cont1nued instruction.

Prepart1c1pat1on Assessment

Conference w1th 1nstructor ‘to determine student's competency 1n
this area. L

¥

1% —




:Objective o A .

EVAL-R-1  The student w111 be ab]e to understand the meaning
: of the following terms as they apply to standardized
tests in reading:

- - standardization
- objectivity .
.. = raw score . " B g
- test norms .
' - grade equivalent score
- age equivalent score
- percentile equivalent :
- stanines .. ' T
- validity i . ' ,
~= reliability ‘ " ’ :

Learning Activities
1." Professional Literature ' .
~ (complete this activity first)
*Farr and Anastasiow, pp. 3-4 (definitiqns). .

Karlin, 1971; pp. 39-44 (introduction to standardized tests)
or 1975, pp. 51-65,62 . , ;

*Massad E.E. ,,“Interpret1ng and Us1nq Test Norms,” pp. 286-292
(def1n1t1ons of terms used with standardized tests),

2. Read the test adm1n1strator S manua] for the read1ng survey -
test identified by the instructor. Copies of this manual
are available in the Adams Library and the Curriculum Center.
Note how some of the terms you have learned are presented
in the manua1

3. Dlscuss1on with instructor to c1ar1fyidef1n1tion of terms
'} 4. L1sten to audio tape "An Introduction to Assessing Performance
in Reading" (Side A). Refer to 11sten1ng gu1de for out11ne of
content. ° .

;o Additional Activities:'

Postassessment

. The student will pass an obJectwve~test at an 80% 1eve] of
o prof]c1ency - - :




3.3

. 'The student will demonstrate his, know]edqe of the terms by using.
. _ . the test administrator's manual identified by the instructor to
'~ . explain how each:term is used in an individual conference with
*  the instructor (schedule fifteen minutes.) =

Objective ) § . o e

EVAL-R-2 The student will be ap1e'to score and interpret a
: ¢+ -standardized survey test in reading.
(EVAL R-1 is  prerequisite.)

Learning Act1v1t1es L .

< _ "~ -1. Professional Literature N
*Karlin 1971; p. 44 (definition of survey test) or 1975,p.55. - "

2. Listen to audio tape "An Introduction to AsSessing Performance .
- +in Reading" (Side A). Refer to listening guide for outline
of content. o

3. Follow steps listed on task sheet "An Introduction tq . ,
Standardized Tests in Reading, Task Sheet A: Interpreting . S
a Survey Test" for packet entitled."Example of a Reading ' '
Survey Test" in the Curriculum Center. :

- - 4. Conference with instructor. . : ‘ .

Additional Activities: B . - i
Postassessment
The student will prepare a wr|tten report of their Tesponses o~

to each item on the task sheet.

or

The student will participate in a group discussion with the

instructor, responding to the items on the task sheet at a

satisfactory level of performance as determined by a faculty _
meeting. - (Each student should have prepared written responses *
to be used in the discussion. “Schedule forty- ~-five mintues.) o

<




0b5ét¥ive«

: .o EVAL-R-3 The student will understand the characteristics, .

‘ : differences, similarities, advantages, and dis-
advantages of survey, diagnostic, and achievement
tests in reading.

(EVAL-R-2 is prerequ1s1te or corequ1s1te to EVAL- R 3)

Learn1ng Act1v1t1es

1. Professional Literature

*Karlin, 1971;'pp! 44-48 (types. of standardized reading
tests), pp. 48-51 (problems in using standardized tests)
or 1975, p. 55-57,64- 66 .

*Kar11n, 19725 pp. 91-94 (pfoper uses and limitations),
- *Ruddell, 1974; p. 526 (cites.six cautions).
Strané, 1969' pp. 139-143'(uses and misuse)‘ e B
2. Follow steps listed on task sheet “An Introduct1on to : :
Standardized Tests in Reading, Task Sheet B:
. i Reviewing Addtitional Tests in Reading" for packet
P * : entitled "Sample Copies of Read1nq Tests" in the \
Curr1cu1um Center.

L ’ : -3 Conference with 1nstructor o

' Add1t1ona1 Act1v1t1es - o

Postassessment

The student will pass an obJect1ve test at an 80% 1eve1 of
proficiency. s

or

The student will participate in a group discussion with the
5 instructor, responding to the items on the task sheet at a
’ : satisfactory level of performance as determined by a facu]ty
' member. (Schedu]e forty-five minutes.)




ObJect1ve : " o 1

‘ - "' ”aEVAL R-4 The student will be able to adm1mster and score- an
. informal reading inventory (IRI), determing a

student's 1ndependent, instructional, and, frustrat1on
Tevels.

»

s E NOTE: ‘ If you don' t have a. cassette tape recorder make ~
‘ arrangements to borrow one.
(Previous objectives are prerequisite.)

~

| LearningJActivities
1. Professional Literature -
Kar]in, 19715 pp. 51-53 (bas1cs) or 1975 pp. 66- 69
*McCracken in Karlin, 1973; pp. 93-109 (good 1ntrodootion to IRI) .
May, F.B. pp. 117-123, 125 (discusses the basics),
*Silvaroli, 1973; C]aesroom Reading Inventory. pp. vii-xiv
(discussés administration of IRI). _
Note: You will need to check out a copy of this mater1a1

from the Curriculum Center in order to administer
an IRI to a‘chi]d.

‘ : " Silvaroli and Wheelock, 1975: pp. 6672 (What is an'IRI?)
pp. 72-94 (How to Adm1n1ster and Score an IRI),

2. Listen to audio tape "An Introduction to Assess1ng Performance
in Reading" (Side B). Refer to 1istening guide for outline of
content.

3. Score and 1nterpret an IRI simulation (Sﬁ]Varo]ik- Form A).
on cassette tape in the Curriculum Center. Compare your
resu]ts with the answer key provided in-the packet.

4. Refer to handouts that w111 be d1str1buted -

. - Leve]s of Read1ng
: - Oral Reading Evaluation Code
- Inventory Record Sheets for Silvaroli

5. View video tape "Administration of an IRI." The demonstration.
on this tape shows the setting and procedures needed to administer
an IRI.

1 .
6. Experiences with children

Make arrangements with a third-, fourth-, fifth-,
or sixth-grade teacher. :

Select a quiet place. :

Make sure your tape recorder is recording proper1y
Administer Parts 1 and 2 of Classroom Reading

. | X Inventory.

.
.
'd
o

i

.\)‘ . . ' ' ' . ‘- r'l
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Additional Activities: = o -

oy

<

" Postassessment

0b1ect1ve

The student will administer an IRI and, determine’a pupi1's
independent, instructional and frustration levels.

The student will then share his results with the college
“instructor. (Schedule ten minutes.)

-*Submit copy of "Inventory Record™ form to -the
instructor at least one day prior to the
conference.

- Bring your cassette tape and a tape recorder to-,
the -conference.

- Share results with the classroom teacher or
reading teacher. " IR -

EVAL Opt-1 The student will use a set of leveled materials to
prepare a teacher made informal reading inventory".

Learning Activities

1. Professional Literature

*Anderson, G.S., pp. 9-10 (Lists.steps for developing an IRI).

- *Yalmont, W.J., The Reading Teacher, ”Creat1ng Quest1ons for
Informa1 Read1ng Inventories" pp. 509-512.

2. Examine set( ) of Teveled mater1a1s needed to deve]op your
- IRI. See instructor. for suggestions.

3. Develop an IRI similar in format to the Classroom Reading
Inventery by Silvaroli.

<t

a. Indicate the source( ) used for the word Tists.
b. Footnote the source of each paragraph.

*

Additional Activities:

Postassessment

The student will preoare an IRI that meets with the approva] of
the 1nstructor ‘ 59
U~

[




. Ob,jecti ve

o . ' EVAL Opt 2 The student w111 administer a. teacher-made IRI - &
S ' to two pupils and use the results of these administrations
. to evaluate the structure and content of this test.

Learning Activities B i oo

Refer to Objectives EVAL-R-4 and EVAL-Optnl

*
fe

Additional Activities:

1

Postassessment

a 9

The student will prepare a written or oral critique of ‘their
IRI by-answering the fo110w1ng types of quest1ons

- ’ , . - - Do you feel that your IRI prov1ded “you with a
: valid ‘measure of a student s independent,
instructional, and Frustration levels?

- Are the paragraphs used in your IRI repre—
sefitative of the reading levels tested for?.

. » 4 ’ - Are there any questions that should be rev1sed,
. added, or deleted?

- Can you suggest any other revisions in your IRI
' that would make it a more useful and valid
instrument?

-~




| 4 1
«AN INTRODUCTION TO ASSESSING | N
PERFORMANCE IN READING: LISTENING.GUIDE | 3

SIDE A (thirty minutes)

4 b
I. Introduction

II. What is Personalized Diagnostic TeaChing?V:
|
- : 1
) |
»

TR =4
III. Sources of Assessment for Personallzed Dwagnostwc Teach1nq !

| A. Cumuiative Record Fo]ders _ ' ) - .




| ‘l’ . B.

Scores from Standardized Reading Tests

1. Characteristics of Standqrq1zedvRead1ng Tests

a. types
~b. norms

* ¢. reading grade scores, reading age .scores.and percentiles

P 1

3.7

I SO

89

d. validity and reliabil

1

2. Proper Uses

"

Word meaning ~
Comprehension .

3.  Shortcomian

-

ity

John

Mary

4.8 -
3.2




o SIDE B (thirty minutes)

C.

The Informal Reading Inventory (IRI)

1. Definition

2. Sdmé”AdVantages>f -

3. Reasons for-Administering an IRI

4. "Levels of Reading"- ' ] » \
(refer to hanqoutg

5.  How to Administer an IRI

Refer to "Oral Reading Evaluation Code"
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AN INTRODUCTION TO STANDARDIZED TESTS IN READING
TASK SHEET A: INTERPRETIHG A SURVEY TEST

DIRECTIbNS: Refer to the packet entitled "Example of a'Read1ng
Survey Test" in order to complete the tasks Tisted -
beTow.

1. Exam1ne the test administrator's manua] that accompan1es
the test. : , ‘ .

2. <Read through the items of the test as if you were tak1ng
the test. . .

3. . Describe the construction of the subtests used to measure
~ ~achievement in vocabu]ary and comprehens1on

4, Score Lhe test with, the answer key that is provided.
- Determine what types of usable scores the raw scores can
__be converted to, e.g., grade’ equ1va1ents, Sstanines,

percentites,—e]
This 1nformat1gﬁj‘7§“3§uai1y~pnoy_ded in the test
_administrator's manual. 1\

5. Find the'average grade equivalent score by adding-the
" vocabulary and - comprehens1on subtest scores and dividing
by two:

6. Summarize the student‘s*performahce on this test in a
brief paragraph. Base your summary on the individual and
average grade equivalent subtest scores.

7. D1scuss the validity of the fo11ow1ng statement in a
few paragraphs:

A

ATl of the items in the test just examined are

appropriate for students coming from dlfferent

cultural- env1ronmenta1 backgrounds.'

- Refer to apec1f1c test 1tems and 1nformatwon provided in the
manua1 to support your conclusion.

| g

{
A
KON A
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| . - . " AN INTRODUCTION TO STANDARDIZED TEST IN READING

TASK SHEET B: . REVIEWING ADDITIONAL TESTS - IN READING

DIRECTIONS: Refer to the packet entitled “Samp]e Copies of .
' Reading Tests”/1n order "to Complete the tasks
“Tlisted below. Read the’ professional literature
before cpmpJeting this task sheet. :

hY

reading. How/are/they ‘similar and/or different to the

1. Exam1ne othe;/hxam 1es of survey- ach1evement tests in
in Part A in regard to:

test reviewe

4

e

_a.
b.

_/-ﬁ..\d

types of subtests’
construction of subtests

2. Examine the collection of diagnostic reading tests.
_Refer to the test construction and information from
_ the profess1ona1 literature in order to deve]op a . -
definition of this type of test '

\.\\\\3 Examine the coHect1on of ach1evement batteries and - \

k~_HEVET65"§‘defTﬂ+%+gn_fa this type of test.

4. Discuss four "advantages and four limitations of
standardized survey tests in reading. Refer to
o information provided in task sheets A & B and
S 4 . ‘the profess1ona1 Titerature.
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MODULE #4: READING READINESS

Pret*gy1s1tes o s : v -

‘Module #1 - Stat1ng Behav1ora1 Objectives in Reading
Module #2 - Nature of the Reading Process
Module #3 - Assess1ng Performance in Reading

Rationale .

Accord1ng to Tinker, reading readiness can. be thought of as
“the means of.attainment of the level of deve]opment that
‘makes it possible for a child to learn to read in regular

R classroom instruction." Readiness should also be thought of

T asTacontdnud rocess "that requires appraisal not only at

the start of a chil ormat--school ing or at the beginning
of each school year but also before each reading—tesson or
~.unit. .

Because read1ng read1ness is an integral part of the read1ng
process, it 4s important for teachers to know how to prov1de
-children with the foundational sk111s 'needed to exper1ence
success in reading. ,

Prepart1c1pat1on Assessment

RS

Conference with 1nstructor to determine prior preparat1on in
this area.




: ‘ va!.!eCtive ' \ ) - o ‘ L ‘ 5"
. RED-R-1 The student will demonstrate an understand1ng of factors .
B o re]ated to reading readiness: - - , v

- 1nte1]ectua1 deve]opment

- chronological age - ,

- language development . ' g
- perceptual development

- (auditory and yisual discrimination)
- physical functioning '
- socio-cultural factors

- emotional development

o= past experigpges and informational background

K
)

Learning Activities

1. Professional L1terature

*Durkin, D., "Reading Redd1ness," The Read1ngﬁTeacher, 1970 pp. 528 534 564,
(good introduction to concept of reading read1ness )

ol

Harris and Sipay, pp. 23-34. (chronological age, sex differences, intel-
léctual factors, visual and auditory skills, relevant knowledge, language
development, phys1ca1 development, -emotional and soc1a1 maturity.) ’

| 0 Hirst, W.E., The Readj_inq Teacher, "Entrance Age - A Predictor Variable
for Academic Success?" pp. 547-554. | s Co

F*Otto, et al., ”Prergquisifes to Reading," pp. 73-86.

*Spache and Spache, 1973; "Readiness and Reading for Young Children,"
_ pp. 48-78 (preschoo] and kindergarten reading, entrance age, Physicai .
development, vision, visual perception, intelligence, language facility,
. auditory factors, presLhool learning, emot1ona1 adJustment vision tests .)

2' Attend 1ecture on read1ng read1ness (schedu]e one hour).

2

—_ Additional Activities:




-

; ‘ ' Postassessement - : '

The student will attain a{score of 80 or higner on an
objective test. , N v ‘ . .

2

\
\
|
or - - H . : ' '

The student will read the Titerature on™ five factors related

to reading readiness, summarize the literature in outline o
form, and use this outline to participate in a small group L
discussion at a satisfactory level of Derformance as determined . -
by an observ1ng faculty member ' :

»

. .or %

~

o : The student will achieve an 80% score on a.short essay test
N that is based on 1nformat1on presented 1n the professional
S - ‘literature.

0

Objective

® . RED-R-2

~

The student will understand the purpose, structure,
advantages, and disadvantages of standardized
reading readiness tests

Learn1ng Act1V1t1es.

L

Frofessional Literaturek'i ' SR .

Farr and Anastasiow, Tests of Reading Readiness and
Achievement, pp. 11-13. (description and evaluation of .
a typical standardized reading readiness~test.%

*Harr1s and Sipay, "Use of Reading Readiness Tests,"
pp. 37-44. -

o
&

. *Rude, R.T., The Reading Teacﬁer, "Readiness Tests:

Imp11cat1ons ‘for Early Childhood Education," pp.572-

580. (a description of a'variety of popular reading -~
readiness tests along with an una1ys1s of the abilities:
measured ) ‘

Spache and'Sbache, "Readiness- Tests," pp. 78-82.

Zintz, 1975; pp.-163-187.




2. Comp]etioniof items on "Task Sheet: Readiness Tests.ﬁ
, ' Refer to packet "Sample Readiness Tests" in the
¢ _ Curriculum Center.

‘Additional ‘Activities:

Postassessment

The student will prepare a written summary of the tems
on the task sheet for the 1earn1ng packet entitled”
"Sample Readiness Tests'" which is available in the
Curriculum Center. ‘ T )

(NOTE: This objective can be attained in groups of
three to five students.) .

’ or .
h : . The student Will participate in a group discussion and
. will perform at a satisfactory level of performance as
; determined by an observing faculty member (schedule
- . approximately forty-five minutes.)

¥

or

The student will achieve an 80% or higher score on a .
short essay test based on the items on the task sheet.




.-

) . ..Objective

‘_ ' RED-R-3 The student will understand the. purpose;structure,
: ‘ : advantages; and disadvantages of commerc1a11y
- prepared readiness workbooks .-

»

>

Learning,Activities

="1. Professiona1 Literature

" Sartain, H., "Readiness in the Language Arts,
pp. 29-31 (criticism of read1ng readiness
workbooks ) , v ’ ,

|

, - . Zintz, 1970; pp. _237-242 or 1975, pp.- 97-99.
2. Completion of items on "Task Sheet: Readiness

Workbooks." Refer,to packet ''Sample Readiness
Workbooks' 1in the Curriculum Center.

4

Additional Activities:

‘ Postassessment ' : ,

|
‘The' student will prepare a written summary of the items on
the task sheet for the learning r ket entitled "Sample
Readiness Workbooks" which is ava..able in the Curriculum
Center. (NOTE: This objective can be attained in groups
of three to f1ve stuoents, however, separate papers shou1d
be submitted). .

.. or

- : , The student will participate in a group discussion and will
perform at a satisfactory level of performance as determined
"by an observing facu1ty member (schedule-approximately
thirty minutes.) - : : .

or

The student will achieve an 80% or higher score on a short
essay. examination based on the task sheet

b




’ , - Objective

,.RED—R—4‘ " The student will be ab]@;td demonstrate the'
' teaching of a reading readiness skill to a
small group of children.-

|

f . |

: : : |
! - . v
\

. Learning Activities

1. P%ofessiona] Literature

See "Sourcebooks for Ideas" :bibliography. The . u
fo]]owwnq references should be espec1a11y he]pfu] ‘ h

- Wisconsin Design for Reading Skill

Development, Teachers Resource File - C
Word Attack, Level A _ ‘ o o .

- Wisconsin Desian for Reading Skill
Development, Teachers Resource F11e- .
Comprehens1on, Level A ) -

- Brake, R. Developing Preréading Skills 7 - -
(& receipe box of teaching ideas.)

: . . |
, 2. View one or mere video tapes individually or in .
_ _ groups ‘and react- to the questions on the.actompagy—
‘ ing viewing guides (video tapes are available in
the Curriculum Center.) - S »

Video Tape .Fitles

" Reading’Readiness: Auditory Discrimination
- Reading Readiness: Phoneme-Grapheme Relationships

" 3. Observe demonstration.lesson at a site school.
4. Attend lesson plan writing workshop (mandatory.) This
workshop shou]d be used to attain Objective BEH-R-2.
The form entitled "Assessment Guide for Observing a :
Lesson" should be used

- . . "

5. Practice implementation of lesson(s) with children.

Additional Activities:

o
1 oy
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e -
‘,4/ . : .
‘ : Postassessment

The student will implement a readiness lesson with a sha]] group °
of childreh at a satisfactory level of.performance as determined
by an observing faculty member.

Bl

Objective R

RED-Opt-1  The student will administer, score, and interpret
- a standardized readiness test to a kindergarten
or first-qrade student. (Materials available from
professor. ) , ’

Learning Activities

1. Read the test administrator's manual for the appropriate
s readiness_test.'

2. Administer the test of your- choice to a kindergarten or -
first-grade student. - .

‘ . ’ 3. Using the appropriate test administrator's manual,
- score and intenpret‘the test results.

Additional Activities: _ 8

'3

Postassessment
The student will be able to sescribe and interpret to a
participating faculty member, the readiness test results
(schedule thirty minutes.) ' 3

v and

The student will share the scored test and results with the N
cooperating reading specialist or classroom teacher. f

L)



TASK SHEET: READINESS TESTS*

1. Examine the readiness tests and describe their general
construct1on in terms of: \
‘a. The test formats
b. " The snumber and types of specific -
subtests

~ ’

2. By refer1ng to the subtests, develop a list of skills ) )
and abilities, by test, that the tests claim to measure. .

3. In your opinion, which of these sk111s appear to be more
related to your definition of "reading?" Why?

4, Choose one readiness test and manual and critically examine “ +
‘the specific items in each subtest. Briefly describe your
‘reactions to the 1tems.

5. Discuss how read1ness tésts can hest be ut111zed in the e
classroom.

1.

- .

6. Describe other ways in which readiness for. redd1ng can . o
be measured.

v

* "The student will need the packet ent1t1ed “Samp1e Read1ness
Tests" to complete this task- sheet




TASK SHEET: READINESS;WORKBOOKS*

1. Examine the readiness workbook proyidedAin fhé packet and
. compile a Tist c¢f skills, by workbooks, that purport to
be taught. _

b '

-

¢

!

2. Read through the workbook (and manua1 if 1t\1s ava11ab1e)

and d1scuss*the“seguent1a1~nature~of—the~sk1115

T

T3, Compare ‘the two workbooks in relation to a’) format,
b) skilis taught, .and c) 1nterest to children.

A
N

P’y ~

1 -

'4.. Describe how you might go about sclecting a readiness
workbook and then-describe how you would use it.

- ,
P >

¢ oW

* The student will need the packet entitled "Sample Readiness
WOrkbooks" to comp1ete th1s task sheet. -

¥

o Yt
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@ ~ , _ READING READINESS--AUDITORY
, g , DISCRIMINATION: VIEWING GUIDE

Curriculum Area: Reading’ '
~ Lesson Topic: Reading Readiness - Auditory Discrimination,
- Grade of Students: Kindergarten

Grade Level of Lesson: Kindergarten

~Introduction: Auditory discrimination is one of the most important
+ reading readiness skills a child should master. Until
he can discriminate between sounds he will be unable to
, profit from any kind of phonic instruction and, hence,
e ' may develop poor word attack (word recogn1t1on) skills.
: . ' This lesson focuses on the development of basic auditory”
discrimination with a group of kindergarteners midway .
through the school year.

I Objective
‘Given a familiar.word pronounced by the teacher, the child indicates

#=which of three other words begins with the same initial consonant
sound eighty percent of the time. s

. ‘ ;
‘ I Materia]s

~ Puppet and pictures of obJects to be used’to illustrate initial con-
sonant sounds .

III Preparation for Lesson

A. Reason for Lesson '
1. To develop prerequ1s1te skills necessary for phonic blending:
. 2. No preassessment other than conference with teacher to
determ1ne 1nstruct1ona; level of s%ydents

B. Students prior prepwrat1on for 1esson
1. General Targe group classroom instruction.

IV Procedures
A. Introduction -Hr Motivation ‘
A hand puppet will be used to make the students feel comfortable
+ and direct their attention toward the lesson.

B. Development of the Tesson
1. Use of puppet to gain attention of pup11s
2. The instructor will place a stimulus picture on the chart.
. Then three additional pictures will be placed next to the
. ' stimulus word. The students will be asked to pronounce and

Tisten for the first sound they hear in each of -the words.
They should be able to match the pictures of the two words
which begin with the same initial consonant sound.

bo
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‘ ‘ 3. Demonstration of task by instructor
, soap"~ girl, six, nose

Lesson
Camera -~ gate,’ zoo, cake
Rabbit - radio, zipper, window _
Hand - key, ladder, hammer ) : .
Door - pencil, doll, tent
Bed - box, telephone, pipe -
Foot - morkey,” peanuts, fork

D Ao O

Summary of Tesson

Each student will be asked to match a new: picture which begins with
_one of the initfa)l consonant.sounds with one of the original stimuli.
" Test words; saw, car, ra1n, nose, dinosaur, boots and five.

-V Eva]uat1on of the Lesson °

A. How would you rate the rapport between the teacher and the pupils?

B. What technique was used to determine if students were able to meet
- the objective of the lesson?

. ‘ C. Which of the pupils in the lesson do you feel reached the spec1f1ed
. objective?

D. Did any of the pupi]e in the lesson fail to reach the objective? Why?

VI- Follow-up Activities

On the basis of your observation of this lesson what add1t1ona1 1earn1ng
act1v1t1es would you prescr1be for these students?
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o : | READING READINESS - PHONEME/GRAPHEME
| CORRESPONDENCE:  VIEWING-GUIDE'

Curriculum Area: Reading

LessonhTépic: Reading Readiness.f Phonéme / Grapheme Correspondence
Grade of Students: Kindergarten

Grade Levé] of Lesson: Kihdergartén

Introduction: After a child is able to auditorally discriminate be-

: - tween similar sounds and usually discriminate between
letters he is ready to match the-sounds of the language
with their corresponding visual counterpart. This is
commonly referred to as phoneme-grapheme correspondence.
This lesson attempts to teach a group of kindergarteners
this important skill.

- I. Objective

Given a real word pronounced by the teacher, the child
v g correctly identifies 80% of the time the letter that stands
Q C : o for -the initial sound.

II. Materials
Pﬁcture-cards, chalk, chalkboard

”

‘I1I. . Preparation for Lesson

A. . Reason for lesson

1. To develop the concept that specific sounds may be
represeiited by letters of the alphabet. .

2. Grouping‘hés been done oﬁ the basis of teacher judgement.
B. Students prior preparation for lesson |
1. General large group classroom instruction.
IV. Procedures, |
i

A. Introduction or Motivation

A small group discussion will be used to make the students -
feel comfortable and direct their attention toward the Tesson.

o | 70




. . B. Development of the lesson

1. Use of discussion to gain attention of pup}1s.

\
. s
v \

P . 2. Lesson

Words will be printed on the board when the student names , J
the picture on the card. The initial consonant in each . {
word will be underdined. Students will be led to generalize |
the sound-letter relationship. Words to be used include:

A. Bird, bicycle, bell,. bed
B. Foot, fence, fish, finger
- C. Hat, house, horse, helicopter

. 3. Summary of Lesson

S The picture cards will be shuffled and &ach child |
will be asked to place two picture cards unde” the appro- 1
priate letter and picture. . : {

-

V. Evaluation of the Lesson ' e

A. How would you rate the rapport between the teacher and the _ :
pupils? - _ : ‘ i

B. What technique was used to determine if students were able to
" meet the objective of the 1esson7

C. Which of;the'pupi1s in the. lesson do you feel reached the
specified objective? ;

D. Did any of the pup11s in the lesson fail to reach the objective?
Why?




ASSESSMENT GUIDE FOR OBSERVING-A LESSON

‘ Skill Area: = reading readiness
S R (check one) word identification
) comprehension
. study skills
..other:
Student , : Date

Directions: The assessor should use this form as a guide for
evaluating a student's implementation of a lesson.
The student's lesson plan should be attached to
‘this form. .- ' . :

. ,PART I. OBJECTIVE (check one)
The specific objective 1isted as a pupil outcome was:

® I3 0y -
. g v .

vague, - attainable,

unattainable 1 2 3 @i 5 6 7 measurable, and

' clearly worded
. ; COMMENTS :

PART II. MATERIALS

The illustrative or reference material(s) used was

(were) for the lesson and the children.
inappropriate . _ _ " 'highly
1 2 3 4 5 6 7 ‘appropriate
%

COMMENTS:




PART III.

PROCEDURES

'B. ' Development of Lesson - = -

planned, ~~1 2 3 &

COMMENTS: "

'_A. Motivation

" The initial activity presented to the children:

failed to

arouse 1 2 3 % 5 6 T

interest in

. the Tesson

~ COMMENTS:

.. helped to-

arouse a

high level
of interest
in the lesson

The sequence of steps that led to the attainment of

the objective were:

poorly

Sl
o -
~

disorganized

"COMMENTS :
C. Summary '

The summary of the lesson at the eng:’

failed to o
pull the 1 2 3 4 5 6. 7T
lesson ' ’
together

P

very logical,
purposeful,
andwsystematic

-

helped.to
bring the
lesson to a
successful climax




- PART 1IV.

PART V.

A The p]anhing and implementation of the lesson demonstrated:

COMMENTS :

EVALUATION OF CHILDREN

The techn1que or device used to assess each student S success
or failure in relation*to the stated- obJect1ve was:

1nappropr1ate - _— _ . _  _  _ . .appropriate
to the stated 12 3 4.5 6 7 - .tothe stated
objective U ’ - objective -
COMMENTS :

GENERAL AREAS OF ASSESSMENT

a lack of . - a.high degree of
or1g1na11ty 1 2 3 4 5 6 -7 originality

and : ‘ . S and :
resourcefulness - _ resourcefulness
COMMENTS ;-

B. The student's re]at1onsh1p and 1nteract1on with
the children was: .

ineffective ”__ o highly conducive
‘ o " to learning

td
~|
o
IS
ol
o
~J

~1




o S Y

Overall, I would rate this 1e§$on'as (check:one):

1
T z 3 % , 5 &8 7T
not marginal S above
- passing passina ~average ‘average

NOTE: Lessons rated as less than a 3 overa11,'sh6u1d be
rescheduled. Refer to Parts I-V for detailed
explanation. e ST S

G

COMMENTS:

o



MODULE #5: WORD IDENTIFICATION.

Prerequisites
Module #1 - Stating Behavioral Objectives in Reading
Module #2 - Nature of the Reading Process
Module #3 - "Assessing Performance in Reading
Module #4 -~ Reading Readiness

Rationé]e ‘

. ‘ ’ Critics and authorities.of reading instruction agree upon at
_* least one point -- word identification techniques must be
. taught as tools to aid children in attacking unfamiliar words.
Teachers must therefore, fully attain the competencies re-
.quired for teaching children to analyze and recognize printed
words and phrases that are new to them. _

Preparticipation Assessment

" Conference with instructor to determine students' previous
oL s competency in this area. ’ '

<




- Objective

WRD-R-1 The student will demonstrate an understanding of
techniques used to teach word identification.

w3

-picture clues

-sight words

-phonics .

-structural analysis
~ -context clues

o

Learning Activities

1. Professional Literature

*Dallman et al., bp. 107-125 (historical perspective,
sight method, context clues, phonics, word structure).

*Smith, N.B., 1963; Chapter 8 (thorough and very
informative). ' : T

Spache® and Sﬁache, Chapter 12 (phonics, structural
analysis, contextual -analysis), pp..512-523
(building sight voca@u]ary)(_

*Tinker & McCullough, 1975; pp. 164-171 (sight words, -
picture clues), pp. 176-195 (phonetic analysfis,
structural analysis,sequence for teaching word
analysis, value of phonics), pp. 144-145,171-175
(us€ of context clues). : o
Wilson and Hall, 1974; pp. 57-67, Programmed Word
Attack for Teachers, (context clues).

Zintz, 1970; 138-168 (survey of word identification
techniques) or 1975, pp. 228-267.

2. Attend lecture or 1isten to audio tape "An Introduction
to Word Idéntification Techniques." -
(Schedule aparoximdtely one hour).

3. Refer to handout “StepS in Teaphing Phonics." (Reading .
Center) .

2 .
¥

4. Refer to handout "Context Clues."™ (Reading Center)

Additional Activities: A .



‘ : - ‘Postassessment

The student will attain a score of at 1east 80% on an
objective quiz. , ‘ .

‘ Objective

WRD-R-2 The student will demonstrate an understanding
of terms used in the English 1anquage ;
R phon1c system. . '

~phoneme o ©-vowel letter
-morpheme _-consonant digraph
-grapheme " -vowel digraph
- _ -phonogram -consonant blend
) ‘ : -consonant letter -vowel diphthong

Learning Activities

1. Professional Literature .

*May, pp. 25-40 (definition of terms).

*Wilson and Hell,.1974; pp. 1-33 Programmed Word Attack
for Teachers.’ : : ] -

2. Take the Phonics Test for Teachers by Dolores Durkin,
(Copies of this test and an accompanying answer key
are available in the Reading Center.

" Upon ¢ompleting this test, it is suggested that you
discuss your answers with other students in the class.
Then, compare your responses with the answer key.

Additional Activities:

Postassessment
.The student will attain a score of at least 80% on an
objective test.




.Learning Activities

5.4

Objective

WRD-R-3 The student wiil be able to review commercial
‘materials used for developing word identification
skills. . i
» -workbooks
‘ -kits .
-tapes

1. Professional Literature

1

" Sartain in Karlin, 1973; pp. 218-222 (standards for
selecting materials to teach reading vocabulary and
word-attack skills). '

2. Read items on "Form for Reviewing Instruct1ona1
Mater1a1s in Reading."

3. Read accompany1ng teacher's manua] for mater1a1

that is reviewed (requ1red) o - —_—

NOTE: The location of materials available for review will
- be announced by the instructor in class.

Additional Activities:

&

Postassessment

‘The student will use the "Form for Reviewing Instructional
- Materials 4in Reading" to review a commercial matter that
is used to teach word identification skills.




5.5

Objective

WRD-R-4 The student will demonstrate the teaching
' of a word identification skill to a sma11
-group of children.

Learning Activities

1. Profeséiona]-Literature

P Cushenbery, pp. 69-70 (an outline of the sequential
-development of word attack skills throughout the ‘
grades).

.. *Dallmann, pp 133- 155 (specific suggestions for classroom
- "~ practice in developing skill in word recognitiqn are
presented). :

Heilman, 1968; Chapter—Z. (auditory-visual discrimination
and association of consonant. letter sounds). -

Chapter 3 (vowel sounds), Chapter 4 (word structure).
May, pp. 33-66 (methods of teaching phonics analysis).

Spache and Spache, pp 470 081 (how'wé ought. to teach
pfionics). -

. 2. Refer to "List of Word Identification Skills! on p.5.15.

‘See list of "Sourcebooks for Ideas"
The following sourcebooks should be espec1a11y he]pfu]

o

" Burmeister, Words‘from Print to Meaning

Herr, Chapter 9 (context.and picture clues),
Chapter 33 (phonics), Chapter 35 (prefixes, .

- Chapter 44 (suffixes), Chapter 45 (syllabi-
cation). S

Q

Platt, SPICE

- . Wisconsin Design:~ Teacher's Resource File-
Word-Attack, Levels B-D

< ~ MWisconsin Design: Teacher's Resource File-.
Compyehension, Levels D-G (context clues) -

@




Q-

4. Viéwﬁdemonstration on video tape, entitled . . S
R "Word Identification - Voiced and Silent "th"., -

5. Prepare lesson plan for review by facu1ty,member.
Refer to "Outline for a Lesson Plan" when designing

. your lesson plan. Submit plan at least one day

' prior to meeting with facunty member. '

- . {Schedule fifteen m1nutes) ’ . . .

Add1t1ona1 Act1v1t1es

Postassessment

The student will teach a word identification skill to
a group of children at a tevel of proficiency deemed
satisfactory by an observ1ng faculty member.

or . -

Two students will jointly prepare a lesson that:

demonstrates the tedching of a specific word

identification skill. Each student will then use

the.video tape to implement their lesson with a A -

s different group of children. Both students will :
-review and critique their performance according
“to the "Assessmernt Guide for Teaching Objectives"
and share their reactions with a faculty member .
«(Schedu1e one hour with faculty member)

.

Y
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Objective

WRD-0pt-1 The student will develop one lesson plan that

, : demonstrates the teaching of a word identifi-
cation skill (other than the one demonstrated
in WRD-R-4).

Learning Activities | E .

Refer to |earning Activities for WRD-R-4.

Postassessment = -

i

The student wiTl dévelop a lesson plan that demonstrates
the teaching of a skill in one of the following areas of
word identification: - .

-phonics
-structural analysis o
-context clues B

a

Objective

‘WRD-Opt-2 The student will demonstrate an understanding
of the developmental nature of instruction in
phonic and structural analysis skills by
administering®and interpreting a diagnostic
test of word attack skills. '

Learning Activities

Practice with children.

Postassessment

The student will administer a diagnostic test of word attack

skills o one pupil who is in the upper-elementary grades and
is reading below-grade level as determined by the classroom -«
teacher. Copies of these tests are-available in the '

Reading Center. . :

The student will then prepare, a_ brief summary of a pupil's

performance on this test, indicating his strengths and

weaknesses as determined by the test results.

NOTE: Share the results of this test with the pupil's
classroom teacher or reading resource teacher. -’

~



5.8

Objective
WRD-Opt-3 . The student will prepare a teacher-made material
that can be used in a lesson for teaching a specific
word identification skill (other than the. one
demonstrated in WRD-R-4). .
o . . : \‘\4
Learning Activities - e N
~ e ‘\ )
Refer to "Professional L1terature“ and Sourcebooks foh\Ideas“ ,
Tisted for Objective WRD-R-4. ' . . , N '
Postassessment

The student will prepare a teacher-made mater1a1 for teaching
a specific word identification skill. The’ student would also -
prepare a brief paper that includes: :

-The purpose(s) of the material (indicate age
and/or grade level of ch11dren it should be -
used with). -~

-A sketch & descr1pt.on “of the material.

-Recommended procedures for using this material.

-Criteria for evaluating a student's performance.

ns
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@ LISTENING GUIDE: AN INTRODUCTION TO
| | : WORD IDENTIFICATION TECHNIQUES

I.. Introduction

A. An . Eclectic Approach to Teaching Vord Identification

B. vThe Techniques

GROWTH AREA OF

@ " | WORD IDENTIFICATION
| PICTURE CcLUES CONTEXT CLUES
“T——TEMPERARY ¢ T—— 1
AIDS I _ ) '
| , SIGHT WORDS . PHONICS
- L ‘INDEPENDENT
WORD STRUCTURE | o
© ANALYSIS - TECHNIQUES
~ DICTIONARY
 USAGE Y
\;\\
-8"2 3 ~ i ] -




- - com' bine )
B. . .Use of Pictured Vocabu]éry‘Cards_
III. Sight Words
. A. Definition
" B. Value . o :
Refer to handout "Dolch Lxst“ ava11ab1e in Reading Center
‘v [ . i" [N
C. Types of Clues-. ' T .
- . Word form or conf1gurat1on clues - ; .
i h'mncj i e (
* l house | [was | [saw]:-
’ fa, DR . ‘ .
2. Letter details .
- " Examples | - - -
- N kel kY
i ~ baby '
b e stop' .
. ETD. A Caution ol : '

@ u

Use of Picture Clues

A. Appropriateness

te
LR
4
5
i)
-
g
S




,

( ' E. Self-Help References | }

| |

TV. Use of Context Clues A0 . J

| "A. Definﬁtioh .
B. - Types of.Cohtext‘Clues ; o e

. 1. Synonym or Definition B
. ¥ "’o-:': f“ﬂ««,.__;;,ﬂj
T ' e.g. An eco]og1st -a scientist who spec1a11zes in the relation-
e T ship Between living things and their environment, is likely
to have: authoritative op1n1ons on the prob]em of po]]ut1on
vs. man's-survival. » e T Ty

2. Cdmparisbn Or ContraSt

o = e.g. A thick, rare p1ece of steak w1th ‘scrambled eoqs and black )
R coffee makes a masculine breakfast that- puts to shame .
epicene toast and tea. : -
N A T ¢
3. Details in Combination .
" .e.g.'~The huge waves tossed the craft. as thouqh it was a toy.
" :The hurricane winds tore through the sails and smashed
L o , : the ropes. Jagged rocks r1pped open its bottom. The
e ) : : ) aw“fvessel s doom was Sealed. _
;;f’:f ‘ 'J4tﬂ.Meaningvby Inference'i | - .
B RO j’_é%ga The deep-sea d1ver used a special search- 11aht to help
T R h1m see.in the m urkx waters
TR - 806 . ;




. . C. Limitations

V. The Phonic Approach

A. Purpose

"tle‘ Some Terms

1.

. vGraphemé,j'

Phonemé

Phoneme . T ;Gréﬁﬁéme
‘ /ﬁ;KET" .a

ai- =
ay

. " Phoneme-Grapheme Relationship

. Morpheme

it, cat, opre:

T '8’_;5‘= |

- sample WOrQS"}

name
» maid
© o pay




5.13

C;_ When Shoula Phonics Be Taught?

¢ S s

D. - Functional Phonics . _
(See N.B. Smith Reading Instruction for Today's Children,
p. 205 - 211 for specific examples).

E. Strengths & WeaknesseS’of This Approach

Q

“VI. Word Structure Analysis

A, Pdrﬁosé



‘ T ~ B. Structural & Phonetic Analysis - : '/;/ . |
o ~under/stand -.ing : - s _ |

root

C. Littie Words in Big Words
1. "at" in "hat"

vs. CER L
NS

. R o . . .i\‘ ‘{v "\‘ . ..
"fat" and "her" in "father" -

2. "soon" .in "monsoon"

"motor" = in "locomotor"

(=38
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" LIST OF WORD IDENTIFICATION SKILLS

‘ 1. _Consonant Sounds. _
a. “Initial, fﬁna] &;media1}consonahts

- ’ "b. Consonant digraphs (sﬁ, wH, th, ch, etc.) -
c. Consonant blends (br, c1, str, etc.) '
d. Consonant digraphs (tﬂ; éh, ng, étc.)iq.'
e. Sf1ent consgnanfs ‘ V

2. Vowel Sounds =

¥‘£;3 o a. Short vowel sounds

r . ~b. Long vowel sounds
c. Vowe1“dfqréphs (ie;ea, ee, étc.).
d.,'waei'éiphthonqs (o1, oy, etc.)

e. Rule for silent "e"

‘ ' 3. Structural AnaLysis Skills

if\.. : B " a. Prefixes and.suffixes

R N

¢. Base words with endings (jumping, asked, etc.) ;

Compound. words

_ d. Rhyming elements - phonograms (cake, lake, make, etc.)

e. Pluralization

f. "~ Possessives

» | 4. Contextua1 Anaiysis Skills

| " Refer to handout "Context Clues"
5. Syﬁonyh; | . - ’

. ; 6. Antonyms

e 7. Homonyms

o . 90




‘ - . FORM FOR REVIENING INSTRUCTIONAL MATERIALS

IN READING

Pudblisher

: , Title of Material

Author (s)

Date of Publication

The reviewer should refer.to an accompanying teacher's manual or.
handbook when .reviewing the material indicated above. Write "not-
applicable" for any item below that does not app]y to the mater1a1

— C you are reviewi ng.

A. Check which skiﬁ];érea(s) is (are) emphasized by the material:

1.

o | —*

3. Cqmprehension )

4. " Work-Study |

5. Flexibility of Readihg Rate
Other:

- B. Check.the type of material:

1. Textbook

‘ .2; workbook~

_  _ 3. BoXed

§ 4. Game s
5.  Programmed
6:_ Audio- V1sua1
Other:

Word Identification

Vocabulary Building




9

What is the appropriate grade level(s) of the material as suggested
by the author in the manual? '

S . , | .

= >

.« What is- the purpose of the material- accord1ng to the author and :
_publisher (refer to manual)? _

Indicate possible use or uses. Explain ngy_if can be used as
suggested by the author ‘

1. Usab]e as an ent1regprogram for deve10p1ng sk111s o

Exp1a1n.

é. Usab]e as a EQ]ementa1 mater1a1 to an entire program

-

) Exp]a.n

N

3. Usab]e as a mater1a1 for enr1ch1ng experiences
Exp1a1n

®s

4. Usable in-a remed1a1 program for students with reading
difficulties o
Explain:

e v -~ .




~ 518, - ..
. F. List the different components 6f the material. Describe how -
e ' each component is used in the program.
‘Example: . Individualized Reading Program by Scholastic

1. 100 paperback books : o

2. Pupil activity cards ‘ . o ;

3. :Conference notebook _ _ _ -

etc.

1. -Paperbacks: This is the core of the program. The
student is free to choose from a variety of books
in the collection. The role of the teacher is...




N

G. Are the physica]bfeatures,of the material appropriate?

1. Are the cover and bindings durabl€?_

-

T

2. Is the material appealing in appearance?

3. Are the i]]ustrations‘apprdpﬁja%e?

- Other Comments: C.
. - N

~ £

H. 1Is the teacher's manual helpful? (briéf]y discuss éach item)

“

T. 1Is the.guide well organized and easy to follow?

~ 2. Are the activities rea]istic”and manageable?

~

3. Are there specific suggestions to help the teacher ,
: adopt instruction to the differing needs of the students?

-

s s

4. Does the guide provide suggestions for enrichment and
follow-up activities?,

B




- ‘ X . . . ~ ) v .. . 5.20
N . : N - . oo S
‘ - I. If the materials are audio-visual, how can they make the program
. more interesting and effective? ) : o
, , C a
- o kK -
. . . ©
o e L T ..
- v . A Pad ¢
) A .
J. Discuss your reactions to the material in relation to strengths, ,
weaknesses, desirable uses, misuses, etc.
p— ' .
L 3
- [\
v " - [
r::ﬂ o
‘ Name of Reviewer Date.
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5:21
‘. - WORD. IDENTIFICATION - VOICED AND SILENT "th"
- | -  VIEWING GUIDE © .
Grade of Students: 2
A Leyel Qf Lesson: 2-3
Curriculum Area: _ Reading
. ) 1 ¢
Lesson Topic: - Initial Consonant digraphs:. silent

~"th" vs. voiced "th"

P .
Behavorial Objectives: As a result of using materials to demonstrate
~ and reinforce the voiced and silent "th" |
digraph a small ‘group of children will be -~
able to differentiate between the silent "th"
and the voiced "th" phoneme with an 80% ) o |
level of accuracy o |

. , Materials: | - Readlng selection on handout {(See n.5. 22)
‘exercise on handout (See p.5. ?2),
flash cards: pxperience. chart - . . , s
Motivation: | ;ntrodhctfondof selection on handcut{
Procedure: ~ "In the story we just read d1d'you notice
. words that began with "th"? "Name some

of the words that'begin with !'th". (I'11
write them on' the chart in two unlabeled
co]umns.) When several words have been placed
in each column I'11.proceed with the follow-
ing:) "You have noticed that I put your
words into two columns. Can you tell me
» why?" To aid the children with the answer
to the question I'11 ask them to place one 0.
of their hands on their throats as they say
the words on the chart.
Once 1 feel they have grasped the concept
I'11 check their comprehension by:
~ asking for other words beginning with
g : - th that are silent and voiced;
: 1 using an S.R.A. word game of concentration;
. and finally a formal evaluation in the

) : v ' form of a ditto sheet. o

P

: ‘ Evaluation of Lesson: Each student will be able to perform at an
= - ’ 80% 1eve1 of accuracy on the d1ttoed exerc1se




. 5.22

Three Thugs
There were thrée £hin'thugs that threw thirty thick
bricks at my three.thin wa11;.' Three.thick bricks Hit ' ‘ . i
m¥ Very sore thumb; I then put thick thrgad around my
thumb~ to keep_it safe from thinés 1ike'those thick bricks.
" Those thugs Wére si]Ty to throw those bricks through my
thih wa1is on akThufséay;“ I tthght they were my thickest

’ . friends. I wonder why they threw those bricks through my

walls?
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5.23

| ‘ NAME
N |
: “wimx

> Say each word to yourself. Put a circle around the "th"

if you hear your voice when you say theth. part of the word..
Like this -a@em

1. this ' >

2. thing

3. thick: .

4, the
5. those
. 6. thin
7. they
8. three
9. throw
~10. that =
3




MODULE #6 : DEVELOPING COMPREHENSION SKILLS

Prerequisites
Module #1 -. Behavioral Objectives in Reading
Module #2 - Nature of the Reading Process
‘Mcdule #3 - Assessing Performance in Read1ng
Module #4 - Reading Readiness
Module #5 - Word Identification

_Rat1onaie

Author1t1es in the field generally’ agree that functional
reading requires comprehens1on, the, decoding of meanings
“from written symbols, rather than mere]y translating

" written symbols into oral symbols, or words. This modulé
is offered to help the student attain an understanding
of the comprehension tasks needed by children to read
different kinds of reading matter.

Preparticipation Assessment

Conference with instructor to-determine fhe student's
previous competency in this area.

95




COM-R-1 The student will demonstrate an understanding
of the different levels of comprehension and
the specific types of skills that apply to
each level. '

, ~Titeral .
- : -interpretive
: -critical

Learning ‘Activities

1. Préfessiona] Literature

‘ ’ Objective- | o “
|
|
!

Harris and Sipay, "Developing Comprehensidn in Reading,’ ‘
pp. 295-321. i ‘

Heilman, A., 19725 "Critical Reading," pp. 513-543.

*Karlin, R., 1971, "Reading for Meaning," pp. 183-213
(excellent discussion of Titeral, interpretive and
- _critical comprehension) or 1975, pp. 211-246.

. Smith, N.B., 1963, pp. 262-267 (literal, interpretive
‘ "~ and critical comprehension.-)

Spache aﬁd Spacheé, "Developing Comprehension and
Critical Reading’5k111s,“ pp. 542-558.
{

. Zintz, M., 1970, pp. 187-208 or 1975, pp. 279-303.
(1iteral and interpretive compréhension),

2. Attend Tecture oﬁ listen to audio tape on “Levels
-of Comprehensioq”. . ’

Additional Activitdes:

Postassessment

%he student will perform at an 80% or higher Tevel of.
proficiency on an objective examination.

100




6.3

Objective | ’ .

©

’

COM-R-2 The student will demonstrate the teaching

of a specific comprehension skill by
planning and implementing a lesson with a
.“group of children. (Note: COM-R-1 must
be completed before this objective can be
attained.) } .

" Learning Activities

- Postassessment

1.

children.

Professional Literature

Refer to list of "Sourcebooks for Ideas".” The follow-
ing reference miaht be especially helpful:

Wisconsin Desian: Teacher's Resource File-
Comprehension,  Levels B-G

Observe demonstration lesson conducted by classroom
teacher, reading specialist, or college professor.

Prepare lesson p]én for review by participating -
faculty member. ' : :

Practice implementation of lesson with groups of

w

. Observe video tape entitled- "Teaching Compfehensioh

Skills: Main Idea". o

Additional Activities:

e

THe student will teach a specific comprehension skill
to a group of children at a level of proficiency
deemed satisfactory by an observing faculty member.

or

The student will first video tape a lesson that
demonstrates the teaching of a specific comprehension
skill to a group of children. He will then view this
tape with another student and critique his lesson
according to the "Assessment Guide for Teaching
Objectives." The student should share his video tape
and critique with a faculty member.
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Objéctjve

COM-Opt-1 The student will review a workbook, kit,
. audio- tape, or programmed material which

can be used for the teaching of one or
more comprehension skill. :

Learning Activities

1. Read items on "Form for Reviewing Instructional 5
Materials in Reading." :

2. Read accompanying téacher's manual for material
that is reviewed .

NOTE: The Tocation of materials available for review _
will be. announced by the 1nstructor in class.- i » |

Postassessment

The student will use the "Form for Reviewing
Instructional Materials in Reading! to review
“a commercial material which can be used to teach
_comprehension skills.
or

The student will develop an annotated bibliography
that includes brief descriptions of three com-
mercial materials which can be used to deve1op
skills in comprehension-

Objective

COM-0pt-2 The student will p}epare a teacher-made
material that can be used in'a lesson
for teaching a spec1f1c comprehens1on

skill.
Learning Activities - | ' ; . T
, _ o
1. Profess1ona1 L1terature ‘ o
|
\

Refer to 11st of “Sourcebooks for Ideas

Add1t1ona1 Activities:
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Postassessment

The student will prepare a teacher-made material for
teaching a specific comprehension skill. In addition,
a brief paper that includes a) the objective stated
~in behavioral terms, b) the procedures for using the
material, and c) a specific means for postassess1ng
. the student once the material has been used.

Objective

COM-0pt-3 The student will develop a Tesson plan
that demonstrates the teaching of a !
comprehension skill (other than the one

demonstrated in Com-R-2).
Learning Activities

1. Professional Literature
- Refer to list of "Sourcebooks for Ideas"

Additional Activities:

Postassessment

The student will develop a formal lesson plan *
following the format suggested in BEH-R-2Z.
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- I11.

AN INTRODUCTION TO COMPREHENSION SKILLS:

LISTENING GUIDE

Introduct1on

A. ”L1nco1n S Gettysburq Address"

B. What Is Comprehension?
The Levels of Comprehension
A. The Literal Level

B. The Interpretive Level

C. The Critica1‘Levg1

D. The Creative or Applied Level
- E N

Comprehension Exercise &
. >

Refer to handout entitled "Sviedish Seagu]ls.”

The Skills of Comprehension

A. The Literal Leve]

1. Determining the main idea
-When is it a literal Tevel sk1117
-When is it an 1nterpret1ve Tevel Sk1117

&

2. Reading for details

3. Following directions*

4. Following sequence*

6ib
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B. The Interpretive Level

1. Drawing conclusions

2. Making generaiizations

+

3. aAnticipating outcomes

4. Following the author's organization*
a. cause and effect
b. classifying and categorizing

* ¢. comparing and contrasting

C. The Critical Level

- ‘ ' ; : 1. JUdgihg accuracy
2. Distinguishing between fact from opinion
3. Detecting propoganda

—g]ittering generalities or glad naming
—trans%ér' |
-plain folking

-card stacking o

|

|

-name calling i . ' . _ 1
-band wagdning

D. The Creative or Applied Level

*These comprehension skills are not discussed on the tape.
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DEVELOPING COMPREHENSION SKILLS
MAIN IDEA:  VIEWING GUIDE

<

Curricu]um:: Reading
Lesson Topic: A Comprehension-Main Idea

Grade of Students: 6th Grade

Grade Level
of Lesson: ‘ 5th, 6th Grade;

‘ . Introduction:

Comprehension is often underestimated as an important
aspect of reading while decoding the written material is
important, comprehension of the main ideas contained within
the material is essential. This lesson focuses on the
development of paragraphs and the identification of main
ideas. . b :




IT.

ITI.

IV.

Preparation for the Lesson:

3

Objective: S , ’ i

The student$ will be able to match headlines with
“-their correct correspondina story with 100% accuracy,

after reading four short articles.

Each child will have the same four articles to read,
mounted on cardboard. The accompaning headlines
will also be seperately mounted. Paper clips will
be used for connecting. '

]

A. Motivation:

A. Reason for the Lesson: o _
1. To develop sk111s in_ identifying thé;ﬁ;‘~_’,/
’ idea within a selection. . ’

2. No preassessment is needed,

Procedures:

I will begin the lesson by having a discussion
with the children on the Christmas season. This ,
should interest them, as the time that this Tesson
was taught, was two -weeks before Christmas.

B. Development of the Lesson:

1. T will begin by talking about.the Christmas
season. For example, what people are doing
to get ready, such as shopping, bak1ng and
putting up decorations.

2. We will then beain to arrange the sentences
to form a meaningful paragraph. We will
discuss why we chose these sentences and

. not other irrelevant ones. We will then
choose a title for the paragraph.

3. After completion of the above (#2) the
children will then decide upon another
subject for a paragraph similar to that
above.
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Post Evaluation:

‘Each child will be given four newspaper articles to

read. Each child will be reading the same articles
to insure the same amount of difficulty. The titles
of the articles will be given seperately and the
child will be expected to match the titles to their
correct articles with 100% accuracy.

,Before the children begin to work on the post

evaluation, a samp1e article entitled "Tuning Out
T.V." will be- q§$> We will take turns reading -
the paragraphs O ‘thét article. At this point the
children will not know the title or this paragraph.
Four titles will then be presented, and as a group
we will decide on the correct one and why.

Evé1uation¢of the Lesson:

A,

1

How could the students have been more involved
while the initial paragraphs were being constructed?

B. What could have been done to ensure that the students
read the entire article (in the postassessment)
rather than just the first paragraph?

C. How would you rate the rapport between the teacher
and the pup11s?

D. What technique was used to determine if students
were able to meet the objectives of the Tesson?

"E. Did any of the pupils appear to fail to reach

. the objectives?

ﬁ. - Did the teacher séem confident and knowledgeable
about her subject matter?

Follow-Up:

On the basis of your obsérvation of this Tlesson,

what additional Tearning activities would you
prescribe for these students?




7.1
MODULE #7: USING THE BASAL READER -
" /'/—/
L |
Prerequisites : | 1
| it N ’ A ) ’ ‘
Module #1 - Stating Behavioral Objectives in Reading
Module #2 - Nature of the Reading Process
Module #3 - Assessing Performance -in Reading

Module #4 - Reading Readiness
Module #5 - Word Identification
Module #6 - Developing Comprehension ski]]sﬁﬂy\

' ' Rationale
PO The most recent survey of reading instruction reveals
& that over ninety percent of elementary school teachers
- ~use the basal reader in their program. Becausé these
texts exert considerable influence on the teaching of
reading it is important that-the prospective teacher
know how to use them effectively. ‘ '

Preparticipation‘Assessment =,

Conference with instructor .to preassess competencies.




7.2 ¢

’ - Objective
” BR-R-1 The Student will be able to give a generaT

description of the basal reader approach to
reading instruction.

: . Learning Activities

1. Professional Literature
*Durkin, 1974; pp 17-41 (basal reader mater1a1s)
Harris, A.J., 1970 pp. 63-67 (an overv1ew);

*Heilman, 1972; pp. 211-215 (basic components),
217-218 (teacher's quide), pp. 218-219 (workbooks).

. *Spache & Spache, 1973; pp. 145-164, 175-182 -
(describes methods used throughout the grades). |

2. Attend lecture or Tisten to presentation on audio
tape (schedule thirty minutes).

3. Refer to teacher's editions of readers and/or
: o publishers' brochures to get genera] description
.V | ~ of d1fferent basal series.

Add1t1ona1 Act1v1t1es.

~

s

Postassessment -

& : . The student will pass an objective test at an 80% level
' of proficiency. . .
. or

v - : The student will attain a score of 807 on a short essay
. ) test which will assess the following:

1. Understand1ng the purpose of the basal
+~ reader approach.
. 2. Describing the compdnents of a typ1ca1
v " , " basal series.
’ - 3. Summarizing teaching procedures used
e : throughout the arades. .

et




Objective

BR-R-2 The student will be able to examine and,reView a
set of materials from one basal reading program.

Learning Activities ‘
1. Refer to raferences in BR-R-1.
2. Examine a basal reading series.

" The Tocation and titles of basal programs
will be announced in class.

Additional Activities:

Postassessment

The student will use the "Guide for‘Reviewjng‘Basa1'Readers“
., to examine and review a set ofvbasal readers.

.. Objective

BR-R-3 o The student will describe the assests and liabilities
¥ _of the basal approach” to reading instruction.

Learning Activities

[

" 1. Professional Literature

‘Graebner, D.B., ThevReadan‘Teacher, "A Decade 6f'Sexism'
in Readers," . pp. 52-58. ‘ -

"Harris, A.J., The Readiné Teacher, "New Dimensionsuin
Basal Readers," pp. 310-315. ° '

<

“*Smith, N.B., 1963; pp. 99-103 (misusé and desirable
uses-of the basal reader).: ' - «

*Spache, 1963; pp. 25-34 (criticisms of the basan
approach) pp. 34-38 (suggestions for improvement).

Wilson and Hall, 1972; pp. 58-59 (1ist of advantages ,
& limitations). - o L

H

ZintZ, 1970; p. 419 (list of strengthsv& weaknesseé)
~.or 1975, p. 210-211. e .

111




7.4

2. Experiences with Objectives BR-R-1 and BR-R-2.

Additional Activities{

Postassessment

The student will perform on a short essay test at an
80% level of profjciency = (schedule approximately
thirty minutes),

or
"The student will develop a list of four assets and four , 4
lTiabilities and share it with other class members in a v
group discussion at a professional 1eve1 (schedule

. _ - thirty m1nutes with instructor) .

- Objective - , B - ' '
BR-R-4 The student will conduct a Directed Reading’ |

‘ . Activity (DRA) with a group of children o

using a selection from a-basal reader. . : i

- Learning Activities*

1. Professiondal Literature
*Cushenbery, pp. 37-39 (good description of e]ements)

“sKarlin, 1971; pp. 121-124 (a sample DRA from a basa
. reading series- is presented) or 1975, pp. 148-151.

or 1975, pp. 103-106.

"g. Refer to I“Assessmen’c Guide for the D1rected Read1ng
Activity™ fo see what criteria will be used to assess
“your implementation of a DRA.

3. Observe demonstration lesson on video tape entitled

|

|

|

|

|

|

.- Zintz, 1970; pp. 82~84 (outlines elements of DRA) h

|

|
“Charles."_ Refer to viewing guide on‘pages -7.15-7.17. ,

: : ‘ - |

*NOTE: In order to arcomp11sh this objective, the student should B 741
do Learning Activities one to six in sequence. o

~ .
o .
~
B b
<




7.5

"

¢ ' 4. Choose a short selection (two to four pages) from a basal
reader or other suitable source. If you select a story
from a basal reader you will be able to refer to an
accompanying teacher's guide. These guides usually
provide suggest1ons for designing a. DRA for a part1cu1ar
story.

5. Prepare your 1esson plan according to the format of the
"Assessment Guide for-a Directed Reading Activity.' '
" Do not follow the format presented in Module #1.

6. Upon the successful completion of your DRA, return the
assessment guide, a copy of the lesson plan, -a copy of :
the story, and a "Competency Assessment Form" to the
1nstructor _ . -

7. Conference w1th instructor to discuss 1esson plan for
~ DRA.

Additional Activities:

Postas:essment

e

The student -will,conduct a lesson. from a basa] reader or
other suitable source that.contains all of the elements T
o T - of a Directed Reading Activity as determ1ned by an A .
- : : _ observing faculty member. . - |




Objective

. BR-Opt-1 The student w111 describe the.origin of the
, basal reader and summar1ze its history.

Learning Activities

1. Professiona] Literature

Commager, H.S. "McGuffey and Hié Readers."

Smith, N.B., 1965; American Reading Instruction.

- NOTE: Students should use the Edlicational Index and the .

B]ack; H. "The American Schoolbook . J
|

card catalog to locate other references on this
topic. B
o : Additional Activities:
Postassessment

The student will prepare an article of 1000 - 1500 words ’
‘which would be suitable for publication on the subject,
"America's Basic Reader: ~Past and Present.” )

The articie should dea] w1th the origins of the basal
reader, -its present role in American reading instruction,
and wvarious controversies surrounding its use.

-~
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: . . 7.7
LISTENING GUIDE: AN INTRODUCTION “TO THE BASAL APPROACH*

I. What is a Basal Reading Series?
II. Historical Background
IT1. Trends in Content

IV.  Components of a Basal Program
A. Readiness Workbooks ‘
" B. Preprimers
~C. Primers.

‘D. First Readers

Suppieiientaiy Materials for First Grade

m

F. Graded Readers

f -~ t
.

G. erkbooka




| 7.8
.t" .
I H. Teacher's Manuals or Guides 1
@ :
1 :
V. Follow-up | .
Read Spache and Spache Reading in the Elementary School, pp. 145-164, -

175-182 for information on how the basal reader approdch is used
throughout the grades. ‘ :

' ¢
. ‘ . N : . . . .

*Lecture presehted to group of Education 322 students during Fall 1973
semester. ) : : - :




. N : - GUIDE FOR REVIEWING BASAL READERS

Name of Reviever

Date
Reviewed .

Name of Serijes

Author(s) -

Publisher

Copyright Date

1.. COMPONENTS

The reviewer should use publishers' brochures, teacher's

guides, and/or readers in the series to provide the

information requested in items 1-5.

1. Indicate the levels and titles of books in the series,

in the proper sequence, from readiness to sixth (or

eighth) grade.

.‘ -‘ o Level

Readiness
Workbook #1

Title

117




7.10

Lo

2. Describe the system used by the publisher to identify the reading
' level of each book in the series e.g. . "The numbers PP to 6 on the
binding are used to identify the reading level of each book. "

3. Is there a set of student workbooks 0 accompany each reader in
thé series? How can they be used with the readers? —

ava11ab1e w1th the series:

‘ SN v Manipulative Materials

|
4. Indicate if any of the following correlated teach1ng aids are - ' ‘
|

" Descr1be 1

Games.
Recordings
Duplicating Masters

_Other:

5. Is there a predom1nant method of learning to read or special ’
feature of this series? EXPLAIN. e.g., stress on phonics,
Tinguistic approach, corre]at1on of 1anguage arts, urban
orientation. .

&
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‘ | | 1. REVIEW

Select a reader with an accompanying teacher's guide
-and workbook from the series,

TITLE OF READER: — " GRADE LEVEL:

Use the following scoring system to review the reader and
teacher's guide according to-the items listed below:

Inadequate
Adequate
Qutstanding
Not Applicable

IO I —
i

N

For objectivity in rating, the scores should be accumulated
while the teacher pages through the text and manual, rather
than being placed in afterward on the basis of general
impressions. '

A. The Teacher's Guide

1. Aims of the program stated in the form of -

performance goals or behavioral objectives. IA 0 NA.
' ‘ , : 2. Suggestions for relating the selections to , :
: - . children's previous experience. ' . TLAOQO NA

3. Suggestions for 1ntroauc1ng new
vocabulary. . ) I A0 NA

. Suggestions for setting purposes for the :
reading assignments. ’ I A0 NA

o~

5. Provides a wealth of suggestions for
- ynstructional and practice exercises. I A0 NA

6. Specific suggestions to help the teacher
- “<adapt instruction to the differing meed v
’ o : o of- children. , I. A O NA

R

[~
bt
[
"y




B.

10..

»

Suggestions for follow-up .and enrichment

activities. -

Guide disp]ays reproductions of the reader
pages close to the teaching se1ect1ons re-
lated to these pages.

Guide Tncludes annotated b1b11ograph1es of
Tibrary books for help in developing a
program of wider, individualized reading.

Guide is well organized and easy to follow.
Briefly describe the features of the

guide that make it easy or difficult
to use.

The Reader

Physical Features .

1. Cover and binding durable and attractive
2. Illustrations have aesthetic value.
3. Illustrations help to develop understanding.”
Content ' .
4. Stor1es at high interest appeal to both
" boys and girls.
5. There is a good balance of reading material.

a) Modern and old favorites
If weak, indicate why. e.q. ”There

‘weren't any stories of a contemporary

‘nature.” i

B) Realistic and fanciful

¢) Humorous and serious e

—_— .
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> I 1=

OO O

C

NA

NA
NA

" NA
NA

NA

NA




. C. Workbook

d) For pupils in all sections of
the country.

e) For pup11s from various env1ronments
and backgrounds.

Selections provide a suitable variety of
literary types such as:

a) Fiction and nonf1ct1on
b) Poems oo
d)

Selections provide exposure to reading in
content areas.

a) Science v
b) Social Studies
c) Math
) (quantitative & tabular mater1als)

d Other

-Suggest1ons for additional read1ng 1nc1uded :

in the reader.

Selections of a length which makes possible
completion in one instructional period.
(thirty to fortyffivelminutes)

The accompanying workbook includes:

ot T

2,

Eo}ibw-upaactivities to'the-reading.'

Word }ecognition and comprehension skills.

axcrc7ses -that can be used as ana]yt1ca1
tests of sk1]1q and ab111t1es .
Activities that can be carried out
1ndependent1y after 1nstruct1ons

are given,

More reading reguired than ”Cb1or{ng.”

121
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[ Ne Nen)

[N Ne)

NA

NA

NA

. NA

NA
NA

- NA

NA .

NA
NA

- NA

NA

"NA
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I11. SUMMARY
Based upon your review:
1. What is your overall reaction to this basal series? ’ o

2. What are some of the strengths and 11m1tat1ons of
nthe reader you selected for review?

3. What are some of the ‘strengths and limitations of ‘ .
"the accompanying teacher's manual? .

4. What are some of the strengths and limitations of
the accompanying workbook?
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3

. * §’
VIEWING GUIDE FOR -A DIRECTED'REﬂDING ACTIVITY

(To be used with video tape entitled "Charles")

. Refer to_the "Assessment Guide for the Directed’Reading'Activity"

in the Handbook.

Readﬁthé story "Charles" by Shirley Jackson.

View the video tape and answer the following guestions:

A. How did the instructor strengthen the students' |
background for the story and motivate the students
to read the story? ‘

B. Preteaching Vocabulary

1. What techniques did the instructor use to present
.the key vocabulary words in meaningful contexts?

(A) influence

’ (B) plotting
(c) Qajusts‘ ﬁ\gl\
) adjusting ’

(0) reform

v

2. How did the instructor reinforce these words during
the lesson? . -
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3

What purpose d1d the instructor give for hav1ng the students
read the story s11ent1y7

L

In the discussion that followed the silent reading, how did
the instructor guide the students to discover that Laurie

and Charles were actually the same person? Did every student
make this“discovery by the end of the discussion?

o

]
’

Skill Bui]ding (Refer to p. 5.19 for Ski]] Sheet)

1. How was the story used-to introduce the comprehension
skill anticipating outcomes?

b
c 1

2. How did the students react to the reading guide for
‘developing this skill?

- (refer to attached sheet)

What are some poss1b1e follow- up act1v1t1es to this.

~ Tesson?

124




YES NO

Directions:

{

Sgi]]f Anticipating Outcomes

. Reading Guide for “"Charles”

by Shirley Jackson

The reader should develop the habit of thinking ahead and
deciding -what will happen next or what information the
author will be covering. : -

Refer back to the story and discuss which of the statements
below helped you discover that Charles and Laurie-are
really the same person. ' N

The day Laurie started kindergarten, he began wearing

"blue jeans v ith a belt. He went off the first morning

with the girl next door. He forgot to stop at the
corner and wave goodbye to me. I

Laurie came home late from school on Monday. He told
his mother that Charles had to stay after schocl and
so all the children stayed to watch him. .

During the fourth week it looked 1ike .Charles had
reformed. Laurie told us at lunch on. Thursday of
that week, "Charies was so dood today that the
teacher gave him an apple.” :

The teacher said to Laurie's mother, "We had a
little frouble adjusting the first week or so,
but now he is a fine little helper.”

»
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‘Student : __ Date '

| S - 7.18
ASSESSMENT GUIDE FOR A '
DIRECTED READING ACTIVITY

ip

Directions:  The assessor should use this form as a guide for

PART I.

" inadequate

COMMENTS :

evaluating a student's implementation of a
~directéd reading activity.

The student's lesson plan should be attached
‘to this form before the Tesson is implemented.
Upon the completion of the lesson, this form

and the iesson plan should be returned to the

instructor. .
- - h

PREPARATION FOR READING (check one)

>

A. Prov1d1ng Necessary Bacquound

The student strengthenéd the children's: background
for the story through a discussion of their past
experiences that were either directly or indirectly
related to the content of the new selection.

— highly

2 3 #'5 6 7 adequate

B. Pre-teaching  Important Vocabulary .

The student bresenfed.key vocabulary words in
meaningful contexts.

words were . . words were

either -1 2 3 4 5 6 7 pretaught in
poorly " a highly

~ introduced or ‘ - meaningful

" not introduced . way

at all . , 3

COMMENTS:



. o PART II.

PART 1II.

. - o - . 7.19

C. Establishing Purpose for Reading-

The purpose for the f1rst s11ent reading of the
selection was:

ambiguous . . clearly
IR explained to

FJ
ol
ol
-~

ol
o
~i

the students

COMMENTS

SILENT READING AND DISCUSSION

)

The discussion that followed the first reading:

failed to - _  _  _ - contributed
effect a 1 2 3 4 5 ~6 7 s1gn1f1cant1y
better ' . to the students'
understanding - : understanding of
of the material : the material:
COMMENTS :

EXTENDING SKILLS AND ABILITIES

The sk111 1ntroduced as a fo low-up to the d1scuss1on
was:

1nappropr1a¢e o ;_ I , high]yv .
-2 3 4 5.6 7 appropriate

COMMENTS :




s

PART IV,

PART V.

ENRICHMENT AND_ FOLLOW-UP

-(not]nequirgd)

GENERAL AREAS OF ASSESSMENT

A. The p1aﬁ%£tg and 1mp1ementat1on of the 1esson

demonstra

a lack of

or1g1na11ty -1
and - :
resourcpfu]ness

3 4

|

" COMMENTS:

B. The student s relationship and interaction with

the ch11dren was:

ineffect1ve _ ‘

COMMENTS:
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a high degree.

of originality
‘and ’
‘resourcefulness

55 7

highly
conducive
to learning

h

o]
o
~dJ
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-y

1 o * Overall, I would raté this lesson as (check one):- -
7. . ~ X - ~
1 7 3 Fi 5 5 7
, . ‘ not marginal - ~above
pass$ing passing average ~average
. ‘ _ .

_ NOTE: Lessons rated as less than a 3 overall, should be
. rescheduled. Refer-to Parts I-III for detailed

explanation.
. COMMENTS: ‘

Assessed by ‘_ f S Date
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MODULE #8: APPROACHES TO READING INSTRUCTION:
. LANGUAGE-EXPERIENCE .

Prerequisites

‘Module #1 - Stating Behavioral Objectives in Read1ng
Module #2 - Nature of the Reading Process

- Module #3 - “Assessing Performance in Reading

- Module #4 - Reading Readiness

“Module #5 - MWord Identification .
Module #6 - Developing Comprehension Sk111s
Module #7 - Using the Basa1 Reader

Rationale -

The language- exper1ence approach to the teaching of read1ng
can provide the classroom teacher with an-alternative to
the basal reader. Furthermore, this approach permits the
integration of a number of 1anguage arts skills; read1ng,
writing, speak1na, and 11sten1ng . v

s

: Prépart1c1pat10n Assessment

Conference with-instructor to determine student's competency
in achieving objectives -of the module.

1130




. ) Objectl_ive

ALE-R-1 The student will be able to give a gene%a] déscription
: of the language-experience approach to teaching reading.

Learning Activities

. ‘ Aukerman, R.,-"Language-Experience Approaches," pp. 299-311.
' Karlin, R., 1971,‘”Language—Experience Reading," pp. 109-119.

e ™ Spache and Spache, "Using the Language-Experience Approach,"
: | pp. 241-252.. . :

*Stauffer,'R.,2197O, "Dictated Experience Stories," pp. 19-59.

‘2. View and listen to the slide-audio tape presentatfon on the
language-experience approach entitled "Overview of the

1
1. Professional Literature < . o
|
%
|
1
|

Language-Experier.ce Approach." :

Additjona1 Activities:

i

” . -

Postassessment-

Tﬁe student will prepare a paper of approximately 600 words that
describes the philosophy and organization of ‘the language-experience
approach. ' . : :

or

The student will achieve an 80% or higher score on an objective

QanEy-cnd sencii test. .
. "ALE-R-2 The student ‘wi'l.l demonstrate an understanding of the
. strengths and weaknesses ¢f the Tanguage-experience
approach.- .
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,Learning ActiVities

. 1. Professional Literature L

, Cramer, R., "Dialectology-A Case.for Language-Experience,"
pp. 33-39.-

(A well developed rationale for why ‘the 1anguage experience
approach should be used with ch11dren who speak nonstandard
English.)

»

Heilman, A., i972; p. 210 (Weakﬁesses).

May, F. B., p. 326-327 (advantages),

Spache and Spache, pp. 252-259. _
Zintz, M., 1970, p. 420 (strengths and weaknesses) or 1975, p.210.

Additional Activities:

Q.}_.

Postassessment

o

The student will perform AN% on a short essay test that is based
on information presented in the orofessinnal ]]for:ture

or
The student will write a 800 word. paper that d1scusses five
strengths and five.Weakpesses of the Tanguage-experience approach.
He wiil vefer w at 1east three references in deve]op1ng this
paper.

or
“ae student w111 use an outline he-has prepared on the strengths
and weaknesses of this approach to participate in a group .
discussion al a satisfactory level of performance as determined
by an observ1ng faculty 'member. :




wr

‘Learhing Activities:

~ Objective
ALE-Opt - 1 The 'student will understand the sequence of

procedures needed to 1mp1ement a language-
experience activity.

. | 1.

Professional Literature

Heilman, A., 1971; pp. 204-208 (group experience story) or
pp. 208-211 (individual experience story).

Stauffer, R., 1970; "Building a Word Bank," pp. 60-75

Observe one or, more demonstratﬂon 1essons on video tape
(on reserve in Curriculum Center).

' Video Tape Titles

~ The Language- Exper1ence Approach - “Grapes (follows a -
teacher over a three- day period.)

Tne Language-kxperience Approach - "Fish".
The Language-Experience Approach - "Birds”..
Refer to "Assessment Guide for Language-Experience Activity
for the structure and organ1zat1on of a 1anguage experience

Tesson.

Attend a one-hour workshop on'deve1op1ng plans for a 1anguege:

.experience lesson,(attendance at this workshop is required for

the.attainment of this competency )

Prior to this workshop, the student should prepare a rough
p]an that 1nc1udes ' . ;

a. A description of the act1v1ty that is meant to hold
the 1nterest of the pupil(s) and from which the
language-experience story will develop.

?1ans for introducing the pupi1(s)'to the activity.

Oy ;ruxedures for 1mp1ement1ng the aCLTV1ty

d. Procedures for developing a dictated story with the
- pupil(s) who e&perienced the activity. ;

ihe formal pian shou]d fo]]ow the organization of a
Tanguaae-expesience activity outlined in the assessment
ghide. .
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Additional Activities;

- Postassessment -

The student will prepare a formal plan forva'1anguage:exper1ende
activity that meets with the approval of a faculty member.

~ ALE-Opt-2 The studeﬁt will be able to implement a language- -
experience activity with a pup11 or small group

_, . ' of children.

- Learning Activities

i
¥

-

|

Objective | T o \ o i
=

: 1

l

1. S1mu1ate'1mp1ementau1on of Tessons prepared for the prev1ous
objective with peers under the supprv1s1on of an instructor.
(Schedule forty m1nute<) . -

‘2, ‘Implement lesson(s) w1th different groups of ch11dren

Additional Activities:

-

Postas=aessment

The. ctudent will sat}sfactor11y impTement .a.language- experiehce 2

. : N actWTty and will follow the sequence of procedures needed to
: ‘mpiement such an activity as Judged by an observ1ng faculty
_ o memner
O




® © LANGUAGE EXPERIENCE APPROACH TO READING: VIEWING GUIDE

4

(To be used with video tape entitled:"Grapes")

1. What"djd the teacher use to gain the attention and 1nterest'of the pupils?

2. What purposes are served by having the children discuss the stimuli before
: ' ' d1ctat1ng the story?

:3. Once the story was transcribed on the newsprint, what were the next o l
steps the teacher followed? - - ' 4 |

1. What was the first th1ng the teacher did with the class on the second
day? Why do you think she fo11owed this procedure?

I,_.,’ .‘ ) . Lt N i . - .
2. How did the teacher check on the children's phonic skills?

iy .

3. How did the teacher assess the children's sight vocabulary?

Day 3
1. What purposes might there be for the teacher distributing copies of
- the story to the children? v .

2. Why was the tedcher number1ng the word cards as we]] as the children's
¢tor1es? :




Student

8.7

ASSESSMENT GUIDE FOR
LANGUAGE-EXPERIENCE ACTIVITY

- Date

Directions: The assessor should use this form as 2 guide for

Criteria For

evaluating a student's implementation of a
Language-Experience Activity (individually or:
group dictated story).

{

-Attainment: Satisfactory performance in four out of five parts.

PART I.

STIMULATING DISCUSSION (check one)

A. The teacher caught and held the attent1on
of the pupil{s) with an.item of interest.

uninteresting _  _  _  _  _  _ h1gh1y 1nterest1ng
stimulus -1 2 3 4 5 & 7 stimwlus

COMMENTS :

B, The guided discussion stimulated oral language '

usage. The questions asked by the teacher
helped prepare the pupil(s) for the dictated

story.
no meaningful _  _ _ _ _ «_  _ high degree of
oral language 1 2 3 4 5 6 7 meaningful. oral"
stimulation .- ) ’ " language
* COMMENTS:
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_PART 110

CREATING THE STORY

The teacher guided the bupiT(s) in preparing
a dictated story of the activity experienced.

inadequate _  _ _  _ __  excellent
teacher 1 2 3 4 5 & 7 teacher
gudiance ] ) i guidance
COMMENTS :

i

PART I1I.

 COMMENTS:

READING THE STORY

A. Upon completion, the teacher read the entire

story to the pupil(s).

n

No Yes~

B. The pupil(s) and teacher then read the.
dictated story together. '

S

No ' ‘ Yes l : o

COMMENTS : -




PART IV. DEVELOPING SKILLS

- C. The teacher directed the pupil(s) to-read
all or part of his (their) story.

No ’ Ye

“w

COMMENTS:

“The teacher used the story to develop.a read1ng ’

“skill.
~ Example: Comprehension quesnnuns on reading for
x ‘ details.
No o Yes .
COMMENTS :

PART V. GENERAL AREAS OF ASSESSMENT

T ‘,A. The lesson was well organ1zed and deve]oped

poorly L _f . _  highly
organized 1 2 3 4 5 6 -7 - -organized

i

COMMENTS :

_ . .
B. The student demonstrated creativity in planning
and implementation of the lesson.

" creativity . ' -  _  _ _ _ high degree
shown « 1 2 3 4 5 & 7 of creativity
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M

,\ .80

13

The student was able’ to establish rapport and a
working relationship with the children.

excellent teachers
pupil rapport

poor teacher- ' _
pupil rapport 1 2 -3 4 5 6 7/

COMMENTS:

©
=7
.
‘l. ]
.
R
>
4
. - ©
.
1
«
1
}
|
\
|
|
}J-
¥ A




7

8.11
Overall, I would rate this lesson as (check dne):v
1 2 3 4 5 [
not ~ marginal above
passing - passing . average B ‘average

NOTE: . Lessons, rated as less than a 3 overé11,fshou1d be
" rescheduled. Refer to Parts I-V for detajled
explanation. . K '

COMMENTS:

a9 .0

"Assesséd by & L . Date




" MODULE #9: APPROACHES TO READING INSTRUCTION:
: . ‘ INDIVIDUALIZED READING . -

Prerequisites

Module #1 - Stating Behavicral Objectives in Reading
Module #2 - Nature of the Reading Process .
Module #3 - Assessing Performance -in Reading -
" Module #4 - Reading Readiness S
Module #5 - Word Identification
Module #6 - Developing Comprehension Skills
Module #7 - Using the Basal Reader .
Module #8 -'Approaches to Reading Instruction: Language-
Experience - :

_Rationale - o ' . s

Sy .
In learning to read through the individualized reading

" approach, the primary sources of reading materials the
child uses are-1library or trade books. The approach \
is based on the theory of self-seeking, self-selection,
and self-pacing. The teacher's role changes somewhat
when an individualized reading program is implemented
in that she becomes a facilitator of instruction rather

~than a mere dispenser of knowledge. B

!

Preparticipation Assessment

Conference with the 1nstructorvto determine student's”
competency in achieving objectjyes.of the module. -




=

 Objective

AIR-R-1 The student will be able to give a general
- description of the approach ent1t1ed
’ f1ﬂd1v1dua11zed reading.’

Learning Activities
. - - 1. Professional Literature

/o Aukerman, R., "The Ind1v1dua11zed Read1ng Approarh "
' pp. 383-389 (a survey)

*Hunt, L., in Hunt iThe Individualized Reading Program
‘ ‘A Perspective,” pp. 1 6.

Odom;'S.C The Read1ng Teacher, “Ind1v1dua11z1ng a
Reading Program, Pp-. 403 410 :

Smith, N.B., 1963; pp. 140-154 (genera description).

*Spache and Spache, "Using the Ind1V1dua11zed Approach,
PP 191-211 (thorough).

‘ . ' 2. .Review the Individualized Reading Program. pubhshed by
~ .- Scholastic Publishing Company (Curriculum Center).
Read through the Teacher's Guide to gain.an understand1ng
of the.features of the program.

- 3. Supplementary Activity - listen to audio tape
"Individualized Reading; Introduction and Rationale,” o,
by Jeannette Veatch (ava11ab1e in Curr1cu1um Center)

. . Additional Act1v1t1es:

&

Postassessment -

The student will achieve an 80% or higher score.on-a
© . short essay test. o

or

The student will eyam1ne and then de;cr1be a commerc1a11y
, ‘ prepared individualized reading program (Individualized
‘ ! Reading Program by Scholastic) by preparing a paper of .~ ‘
~ o approx1mately 750 words. The following areas should be
discussed in this paper:’

e . , “i o _1‘1:2‘ . C -




" 9.3
(refer to the Teacher's Guide and pub1isher's brochure)

A. Philosophy andvrationa1e.of the program.

B. Description of components, e.g., paperback books,
conference notebook, activity card box. etc.

C. Plan of organ1zat1on in the classroom.

D. Your impressions.of the program.
1_% &1

The student will attain a score of 80% or higher on an |

objective test that is based on information presented

in the profess1ona1 11terature

The student wil] participate in a small group discussion

during which the basic features of-an- individualized

reading program are discussed. ‘

. Objective |
AIR-R-2 The student will demonstrate an understanding of
the strengths and weaknesses of the individualized
‘reading approach. : v

Q- .

oy

Learning Activities -

1. "Professional Literature

14

Harris, A.J., 1970; "Evaluation of Individualized
Developmental Reading," pp. 108-111.

Harvis and Sipay, pp. 201-203 .(factors influencing the |
efficiency of an individualized reading program).

*Sarta1n, H.W., in Harris & Smith, 1972; ”Advantages

D1sadvanfaqes of Ind1v1dua11zed Read1ng, ~ pp.86-96. e

.

uarta1n, H.W., in Hunt, "Of Stars .and. Stat1st1cs,“pp 64-72.

Sm1th, N.B., 1963 pp. 136-140 (advantages and disadvantages)
~and pp. 154-159 (d1scuss1on of research findings). _
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9.4
Spache and Spache, ”Pr1nc1p1es of Ind1v1dua11zed Read1ng,
pp. 202-215. : ‘

Zintz, 1970; pp. 420-421 (summary of strenqths and
weakneéses) or 1975 p.211.

2. Listen to audio tape - Ind1v1dua11zed Read1ng by
, Walter Barbe (in Curriculum Center)=~

&

Additional Activities:

IR Postassessment . |
The student will write a 500-600 word paper that discusses ¢
six strengths and six weaknesses of the individualiZed approacn
to reading instruction after‘referr1ng to three or more
references. . : - . -

or, . *
‘ B . The student will achieve an 80% or higher score on a short

- . essay examination,wnich focuses on tie strengths and
weaknesses of the individualized reading approach.

0b3ect1ve

AIR- Opt 1 The student will describe, in depth, the various
components of an individualized reading program
and how they relate to the physical organization

- of a classroom. ' '
- classroom library
- skill development
- individual conferences
- book reporting and shar1ng act1v1t1es
- record keeping :

Learning Activities

1. , Professional Literature

*HeiTman, A., 1972; pp. 385-409.

" o ' ] *Q0tto, et al., "Organizing Learning_ Situations .for Individual
o o D1fferences, - pp. 223-255. - .
. e ~ *Spache and Spache, "Steps- Toward Ind1v1dua11zed Read1ng,.
e . - pp. 345-399. .
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9.5

. o Sperber, R.,‘in Miel, "An Individualized Read1ng Program in

a Third Grade,” pp. 44 54. - - - -

‘ Veatch,_J., in Hunt, "Classroom Organization: Structuring'
the Individualized Reading Period," pp. 19-25.

Veatch,-Jd., tn M1e1 "Individualized Read1ng Gu1dance
Fifth Grade,” Pp. 55 63

Vite, I., in M1e1, "A Pr1mary Teacher's Experience,h ‘

pp. 18-43. :
B : s 2. Interview a teacher who Js 1mp1ement1nq this approach to
. . L learn: U i
) - How the various components of IR are be1ng S
managed "in the classroom. - )

- How the classroom is organjzed. |
- How reading skills are developed.
-~ How individual conferences with pupils are
- conducted. -

3. Supp]ementary Activity - listen to aud1o tapes by
Jeannette Veatch (ava11ab1e in Curriculum Center)

‘ 7 . Mndividualized Reading: Mechanics and Practical Helps." -
7 ' ' “Ind1v1dua11zed Read1ng Indﬁv1dua1 Conferences and.
Grouping."

”Ind1v1dua11zed Read1ng The Teaching of Skills.

vAdditionaW ACt1V1t1ESn"W~%

Postassessment

The student- will davelop a functional guide ‘for teachers entitled
"How to Drepare Your Classroom for an Ind1v1dua11zed Reading
Program."

This guide should 1nc1ude

MWA _An_introduction
N - estab11sh the need for.this type of program

B. A detailed deac%1ptmon of the various components.

~.
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9.6

C. A discussion of the prepéraiion required by the teacher.

KMD. A d1agram that shows the: physical organ1zat1on of a
"typical" classroom us1ng this approach.

- class library .
- desks & chairs. ; . ' e B
- skills center - :
- sharing center, etc.

E. Concluding remarks:
F. A bibliography.

~.or

After 1nterv1ew1ng a c1assroom teacher who is using the
individualized read1ng approach, the student will prepare a 750-1000
word description of how this approach is‘being implemented in a
classroom s1tuat1on He -will include in this paper:

A. A brief descr1pt1on of the classroom setting.

B. A detailed description of the varieus components.

C. A discussjoh of the preparafﬁon required by the ;eaeher.

D. ’A diagram tﬁat sheWs the physical organizetion of the classroom.

E. . A description of the;pupi1-teacher eohfereﬁce

E. Persdna]_impressiionswe%fﬁe‘b;evg}erﬁ:w -

 The student will prepare a presentation on slides or video tape

- that demonstrates the use of an-individualized readiny nroaram, |
in a classroom situation.. The presentation should inclu " examples

of the various components and how they relate to the phy:-cal
.0rgan1eataon 2f the classroom. The student will also de‘e1op a

guidé for v1ew1ng the sT1des or video tape.

A

Objective

v

AIR-Opt-2 . The student will conduct an 1nd1v1dua11zed read1ng
tcacher—pup1] conference

'




‘Additional Activities:

9.7

Learning Activities

1. Professional Literature

Spache and Spache, "Questions for a Conference,"
pp. 351-358, 377-390. |

*Veatch, J., in Hunt, "The Conference in the Individua]jzed
Reading Program: The Teaéher-Pupil Dialogue,” pp.13-1E.

2.- View video tape on teacher-pupil individualized read1nq
conference,entitled The Individualized Read1ng Conference
~{available in Curriculum-Center). A .

i

Tndividualized Readirig Conference
(A conference whén a Tibrary or trade
book is used).

3. Have a.planning session with the professor or classroom
teacher. .

4. Observe a classroom teacher conducting an individualized
reading .conference with a primary or intermediate grade
student.

Postassessment

Conduct an individualized reading conference w1th a child and
be observed by a participating faculty member.

or

Conduct an individualized reading conference with a child and’

record the conference on video tape. Critique the conference
w1th a participating faculty member or a cooperating -teacher
or readinn specialist.

-

. or

" Conduct an individualized read1ng conference w1th a ch11d and
record the cénference on audio tape. Upon completion of the

conference write a 300-word critique. The tape and critique
should be examined by a participating faculty member.

or
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9.8

Conduct an individualized reading conference with a child and

record the conferenceron audio tape. ‘Upon completion of the

conference, use- the other side of the tape to give a five-to-
ten-minute oral critique of the lesson. The ‘tape and critique
should be examined by a participating faculty member.

Q@

Rt




,

S ~ THE INDIVIDUALIZED READING TEACHER-PUPIL CONFERENCE: VIEWING GUIDE

1. Read Veatch's "The Conference in the Individualized Reading
Program," in Hune (ed.), The Individualized Reading Program:

A Guide for Classroom Teaching. Newark, Delaware: . i
International Reading Association, 1967, pp. 13-18. o |

\

2. View The Individualized Reading Teacher-Pupil Conference -
Tape 2. (Viewing time - twenty minutes).  As you view the .
video.tape, answer the following questions: : : ' ' .

S o ) A. Was the mdain purpose of this conferencé to gheck the ’ v
. student's word attack, study skills, or comprehension.
- ability? On what basis did you make your decision? o

o

B. Approximately what percentage of the questions asked
during the conference was at the memory or recall Tlevel?

~

C.. Do you think the teacher was able to determine if the
' student realty comprehended the story? Why?
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MODULE #10:

Prerequisites

Moduie #1 -
Module #2- -
Module #3 -
Module #4 - -
~Module #5 -
Module #6 -
Module #7 -
-Module #8 -
Module #3 -

Rationale

. ADDITIONAL APPROACHES TO READfNG,INSTRUCTION

10.1

Stating .Behavioral Objectives in Reading

Nature of the Reading Process
Assessing Performance in Reading
Reading Readiness

Word Identification

Developing Comprehension Skills
Using the Basal Reader

Approaches to Reading Instruction:
Approaches to Reading Instruction:

Language-Experience
Individualized Reading

In add1t1on to the approaches discussed . in previous modules, the
perspective teacher may encounter other methods for teaching

reading in the elementary school.

Two additional approaches the

~student.should be familiar with are the linguistic and 1n1t1a1
teaching alphabet (7. t.a.).

Preparticipation Assessment

Conference- with 1nstructor to determine students competency

in this area.




10.2

Objective - “ ' 2 " .

ADD-Opt-1  The student will demonstrate an understanding of
the rationale, principles, and characteristics of
the linguistic approach to reading instruction.

Learning Activities’

1. Professional Literature

*Aukerman, 1971; pp. 141-224 (descriptions of different’
linguistic-phoneme approaches).

Barney, L.R. The Reading Teacher, "Linguistics’App1ied
to the Elementary Classroom" pp. 221-226, 256.

*Dallman, et al., pp. 499-504 (definition, application
to teaching reading, likenesses and differerices among
linguists). T '

-+ Emans, -R., The Reading Teacher,““Linguists and Phonics"
pp. 477-482.

Héf]man,;1972; pp. 190-194 (an overview of the Tinguistic
approach). ° o

*Seymour, D.Z., The Readind Teachér, "The Difference
Between Linguistics and Phonics™ pp. 99-102, 111.

*Spache and Spache, Chapter 6 "Using the LiﬁguiStic
Approaches." : '

*Wardhaugh in Beery, et al., pp. 39-51, "Is the Linguistic
Approachan Improvement 1n Reading Instruction?"

- ‘(the author takes a critical look at the Tinguistic
approach). . =~ - '

2. Refer to teacher's guide and readers from a jinguistic . . -
reading program in the Curriculum Center. The title of e
this program will be announced by the instructor. Read :
the appropriate pages in Aukerman (1971) Section 5 for
background information about this series. " Examine the
teacher's guides to obtain additional information.

~ Additional Activities:

%




' . Postassessment

The student will pass an obgect1ve item at an 80% 1eve1
of proficiency.

’ c or . 5 : \

Thé student will discuss his responses to the following
items in a paper of 750-1000 words:.

- What are the main features of the Tinguistic ;
approach to reading instruction? : \

- What is the philosophy and rationale of the
sample Tinguistit series available for preview?

- ‘Selecta paragraph from any reader in this }

: program. Discuss how the words in the |

i : - paragraph follow certain linguistic principles l
' L o . as identified by the author(s) of this series. : }
| NOTE: Footnote the sourceof this paragraph. 1

- How is the linquistic program you examined <imilar

. : and different to the basal ser1es you reviewed :
o | . | in Module #77 .
* a _O_Y‘ \
The student Wi11 discuss responses to the above items by

participating in a small group discussion at a satisfactory
level of ‘performance as determined -by a faculty member.

2l

- Objective ' -
ADD-Opt-2  The student will demonstrate familiarity with the

A initial teaching alphabet (i.t.a.) and be
A acquainted with some of the research findings.

—— Learning Activities

T I;\\Pnofg§§iéna1 Literature

1 - - , *Aukerman, 1971, pp 335344

*Chald, pp. 119-125 | T

"_ © . Dallmann, et al., pp. 490-493




10,4

- ' 2. fL1sten to 1ecture on audio-tapé "An Overview of the. In1t1a1
) Teaching Alphabet" (approx1mate1y forty m1nutes)

3. <Refer4to i.t.a. brochures and materials in the Curriculum
Center .

Add1t1ona1 Act1v1t1es ‘ ' .

[

Postassessment

°

The student. w111 part1c1pate in a sma]] group discussion at

a satisfactory level of performance as determined by a faculty
member. The -student will be prepared to respond to the follow-
ing items at th1s session: . . -

- What is i.t.a.? Explain the chief feature of
- this system for beginning reading instruction.
- Discuss the origins of i.t.a. and purpose behind
its deve]opment

‘ ‘ h - How-is i.t.a. used in a first grade read1ng ‘
\ © . program ?
- ‘Discuss some of the strengths and weaknesses of
; the i.t.ar system.

- According to the research, how easy is the
) transition from-i.t.a. to traditional orthography?
.. - Cite at Teast two research studies which compare
i.t.a. approach with traditional orthography
approaches and describe the results.of these
studies. Are the findings favorable or unfavor-
able to i.t.a.?

-~ Select a page from a basal reader with a minimum
of fifty words. Transcribe the words in this
selection from traditional orthography to i. t.a.
Indicate the source of your selection. \

9

or
The student will attain a score of 80% on a short essay test
based on the items listed above. :

or )

The student will attain a score of 80% on an objective test.




10.5

"

AN INTRODUCTION TO THE INITIAL TEACHING ALPHABET: LISTENING GUIDé

I. Background
A. Problems in Leérniﬁb to Read English.

1. Irregﬁ]arity of sound-symbol re]atidnship
in the English language

a. long a sound in aisle, height, etc.

'B. "GHOTI" by George Bernard Shaw

&
R}

B. E;rly Attempts at Revision . -
C. - Reason fqr'the Development of i.t.a.

s

D. "Method or Medium?

1I. Description of i.t.a.

- : E NOTE: The student should have a copy of the i.t.a. alphabet"
‘ - in front of him when listening to this section of the
tape. i .
& .

A, What is i.t.a.?




B. Some Advantages of i.t.a. S '

1. Only one character Per sound needs to be learned.

-

) ' o co- 2. Sjmp]ef; consistent spelling system
. B : do = doo |
- : , go = goe
. : , -gone = gon
one =

wun-
III. .British vs. American-i.t.a. -

A. i.t.a. in America

Downing & Mazurkiewicz

B: How they differ
IV. Research on i.t}a: _ »i E
A. Pro ' ' .
1. Lehigh - Bethlehem Study (1964)

2. Bond & Dykstra S
-larger sight vocabulary -

#

‘ 3. First British report




Cdn

Expense

John -Downing
-Spelling attainment
Mazurkiewicz -
Extraneous variables

a. effect of workéhop experience

b. changes in method

‘¢c. differences in materials

d. Hawthorne effect

e, equality of teaching

~

Student'changing schools

10.7




o : . 10.8
. ’ 5.. Relation to gnvironment :
T
- i
J
;
:
1
. . . - ’ :j
V. Transition From i.t:a. to Traditional Orthography A&
(summary of research) :
| - - |
|
VI. Conclusions




]

v

11.1

o, MODULE #11: WORK-STUDY SKILLS

-

Prerequisites

Module #1 - Stating Behavioral Objectives in Reading
Module #2 - Nature of the Reading Process
: Module #3 - Assessing Performance in Reading
> Module #4 - Reading Readiness
Module #5 - Word Identification ‘ . 4 :
? . , Module #6 - Developina- Comprehension Skills - . .
- S Module #7 - Using the Basal Reader ~ '

. . Rationale - N

The work-study skills, somet1mes referred to as the
~ functional skills of reading, form an integral part of
S the reading process,especially when applied to content
' area subjects such as social studies, English, mathemat1cs,
and science. It is, therefore, necessary for the class-
. room teacher to learn how to instruct children in how to -

locate information, how to study -systematically, and how
to retain 1nformation for current or-future use.

Prepart1c19§t1on Assessment

Conference w1th instructor to determine student S competency
in this area

>




St

11.2

‘ Objective I
. , SS-0pt-1 The student will demonstrate an understanding of .
, - A ‘ - ‘the basic work-study skills that are needed to
- : B achieve independent reading. habits: location of
" information, organization of information, use of
graphic aids, following directions, etc.

Learning Activities

1. Professional Literature
*Dq11man,:et,a1:,.Chapter 8A.

*Harris and Smith, 1972 b:; Chapter 16.

*Karlin, 1971; Chapter 7, "Reading in the Content Fields,"
~or 19757 Chapter—7——-—- - :

*Zintz, 1970; Chapter 9; or 1975, Chapter-12. = *

Additional Activities:

Postassessment

The student will prepare on audiotape a fifteen to thirty-
minute presentation on "Reading-Study Skills." A listen-:
- ing guide should accompany the audiotape.

- or
- The student will attain a score of 80% on an objective
test. . )
or
The spudentiw111 develop a twenty-item objective test-
" (true-false, multiple choice, matching and/or fill-in)
based on-the professional literature which would be
suitable for administration to students in ED 322.
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‘ Objective . : | -
B ’ SS—Opt—Z The student wiTl deve]op one Tesson p]an that -
- demonstrates the teaching of a specific study
skill. . :

(Prerequisite: SS-Opt-1)

. Learning Activities
1. Professional Literature

Burron and Claybough, pp. 21-35 (discussion of skills
* necessary for readjng subject-matter material). . i
|
|

Dallman, et al., pp. 276-284 (procedures for develop-

' ; : ing sk111s in us1nq the dictionary, reference books). '
S OttO 3 et a] Chapter 8 (1 ist of »Sk]] ]S a.nd ObJEEt] ;IES o * o “'A%

for study sk111s)

Z1ntz, pp. 214-217 (out11ne of basic study skilis) ¢
pp. 217-235 (techniques for teaching study skills)
or 1975, pp. 307-322, 311-329. X
» 2. Refer~to list of "Sourcebooks for Ideas."
. -« The following sourcebOOKs should be. especially-
: helpful: .
Herr, Chapters 425,30
Wisconsin Design: Teacher's Resource File-
: ' Study Skills :

Additional Activities:

Postassessment

The student W111 deve]op one formal lesson plan that
demonstrate$ the teaching of a spec1f1c study skill.
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Learning Activities

S 11.4

Objecpive .

SS-0pt-3 -The student will be able to implement a lesson
: with a group of pupils that demonstrates the
"use of a specific study skill.*
(Prerequisites: SS-Opt-1 '
: SS-0pt-2)

1. :Professional Literature

‘Refer to referehces_%n SS-Opt-2.
2. See list of "Sourcebooks for Ideas."
3. Review plan with faculty member.

- Additional Activities:”

Postassessment

*

The student will teach a <tudy skill to a group of — —— "

children at a level of proficieney-deemed sat1sfactory
by an observing faculty member.

The Tesson p]anned for SS-Opt- 2 can be used to meet the
requ1rements for Opt 3

D’:\
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MODULE #12: SCHOOL AND CLASSQOOM ORGANIZATION
FOR INDIVIDUALIZING INSTRUCTION

e i e e P re Peq.ut'i_s.,.i_.t.es.‘mw.__.._ﬂ_ po— - . : = . S e b s St s

Module #1 - Stating Behavioral Objectives in Reading
Module #2 - Nature of the Reading Process -
Module #3 - Assessing Performance in Reading
Module #4 - Reading Peadiness
Module #5 - Word Identification
) Module #6 - Developing Comprehension Skil1s
‘ Module #7 - Using the Basal Reader
’ ' Modu]e #8 - Approaches to Reading Instruction:
- e T TTTLanguage- Exper1ence
e , . . Module %9 - Approaches to°Reading Instruct1on
B Ind1V1dua11zed Reading

" Rationale.

In addition to the three common approaches to reading
jnstruction; the basal reader approach, the 1anguage-
experience approach, and individualized reading, various
organ1zat1ona1 and instructional techniques have been -
employed in an attempt to better individualize the '
reading instruction of elementary school children. This
module focuses on organ1zat10na1 techn1ques for 1nd1v1dua1-
izing instruction.. “

v e

Prepart1c1pat1on Assessment

Conference W1th 1nstruc»or to determine the student's
‘previous competency in this area. o
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Objective

“IND-Opt-1-  The student will demonstrate an under-
standing of the advantages ‘and dis-
advantages of school and classroom

. organization plans as they relate to
the reading’ program.

» + -individually guided educat1on (IGE)
. =Jdoplin plan
-nongraded or’ ungraded pr1mary
-self-contained c]assroom
" -team teaching

Learning Activities

1....Professiopnal.literature

Ba1ow i., in Harris and Smith, 1972 a; '"Does
Howogeneous Grouping G1ve Homogeneuus Groups?"
pp. 81-85. S

Cushenbery, ., in Ramsey, "The Joplin Plan and
Cross-Grade Group1ng,” pp. 33-45.

Driscoll, H., in Ramsey, "In- C]ass Group1ng,
pp. 19- 29 (basal, nongraded primary, team teach-
ing, Joplin p]an) '

s

interclass grouping, the self-contained classroom,
and intraclass grouping). .

Heilman, A.. 1972; pp. 176-178 (ungraded primary).
‘Individualized Education," pp. 169-173 (IPI, IGE,
Open Classroom). - '

Karlin, R., 1971; “Meet1ng Individual D1fferences,
pp. 324-326 (Jop11n team teaching).

Klausmeier, H.J., et al., Chapter 2, pp. 17-30.

Nations, J., in Ramsey, "Reading in the Nongraded
Schoo],“,pp 79-96 inonaraded)

Schools and Classrooms for Reading Inctruct1on,
pp. 195 236 (comprehensive). -

Harris and Smith, 1972b pp. -81-87 (ability grouping, -

~ Hutl, R.,(Phi Delta Kappan) "Selecting an App?oach to

- *Sarta1n, H., in NSSE "Organizational Patterns of\i\
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Spache and Spache, pp. 580-584 (Joplin Plan,
nongraded, and team teaching). g

Stowe, E., in Ramsey, "Departmentalization of .
Reading in Elementary and Secendary Schools,"
pp. 97-114:

Underwood , w., in Ramsey, "Team Teaching of
Reading," pp 69-78.

ViTscek, E., in Ramgey, ”Ind1v;dua1121ng Instruction,"
pp. 57-67 (IPI)

Additional Activities:

Id

Postassessment

The student will achieve a score &F 80% or better
on an objective test.

or

-The student wiil use-the form depicted below to

prepare a«etailed desctiption of the five school
and/or c1a sroom organization plans

SCHOOL_AND CLASSROOM ORGANIZATION PLANS

+

Weaknesses(3)

E]én

Description (approximatelg;fifty words) Strengths (3)

B

.
- — -

References. . ’ T
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‘ Objective

|

, y |

IND-Opt-2 The student will compare and contrast the- , :

‘ structure and organization of two criterion- T
referenced reading programs.

g

Wisconsin Design for Reading Skill
Development ‘ _
Croft Reading Inservice: Word Attack o f
Criterion Reading

- 1

Learning Activities

1. Professional Literature

Askov and Otto, The Wisconsin Design for Reading
Skill Development: Teacher's PTanning Guide--
Word Attack, pp. 1-8 (an overview of the WDRSD).

M’Cooper and McGuire, The Croft Inservice Reading
Program, Preworkshop II, pp. 1-11, Preworkshop III,

pp. 1-5.

Hackett, M., Criterion Reading: Teacher's Guide,
pp. 1-27..

* Rude, R.T., "Objective-Based Reading Systems:
An Evaluatioh." The Reading Teacher, pp.169-175.

2. View Video Tapé #1 'on the Wisconsin Design for
Reading Skiil Development (overview of WDRSD)-
Curriculum Center.

~ Additional Activities:

. Postassessment

The student will prepare an outline that compares
two criterion-referenced reading systems. The
“outline should be organized 1in such a way that
a) the number of skills Tisted, b) the assessment
procedures used, ¢) ‘the classroom management
techniques empgioyed, d) instructional provisions,
and e) .any miscellaneous information that appears
e ‘ similar or different in the two programs are
: ' made clear.

M
! ‘
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or

The student will participate in a group discussion
e at a satisfactery level of performance as determined
: by .an observing faculty member. (Schedule approximately
forty-five minutes.) ‘ : :

Objective
IND-Opt-3  The student will develop an in-depth under-
standing of a criterion-referenced reading
program. .

Learning Activities

1. 'Professiona1 Literature

Otto and Askov, The Wisconsin Desian for Reading
Ski1l Development: Rationale and Guiderimes, — -
pp. 1-31 (an in-depth explanation of the WDRSD).

2. View Video Taﬁe #2 and - #3-on The Wisconsin Design
‘ - for Reading Skill Development (an in-depth view of
the compenent pieces of the WDRSD).

Additiona] Activities:

»

N - . .
Postassessment . : 7 . .

The student will achieve an.80% or higher score
on a short essay examinat;ion. :

or

The student will prepare an outline and participate
in a group discussion at a satisfactory level of
performance as determined by an observing faculty
member. (Schedule approximately forty-five minutes.)

166




12.6

THE WISCONSIN DESIGN FOR READING SKILL DEVELOPMENT: VIEWING GUIDE
VIDEOTAPE #1

1. Read The Wisconsin Design for Reading Skill Development: Rationale
T - . - _..and Guidelines {0Otto and Askov), pp. 1-31 or The Wisconsin Design for
) ' Reading Sk111 Development: —Teacher's Planning Guide Word Attack
(Askov. and QOtto), pp. 1-8.

» 2. View The Wisconsin Design for Read1ng Skil] Deve]qg;ent Videotape #1
- and answer the following questions: ‘

A. What is IGE?

B. Briefly describe, in your own words, the steps followed in the é
J ‘ Instruct1ona1 Programm1ng Model. E . ‘

C. What are the six_e]emeﬁts of the Wisconsin Design?

D. - List the benefits -derived by stating goals in behaviora]lterms,

E. List the limitations of using behav1ora1 objectives for in- -
structional purposes.

>

> F. Identify the twonmeanS'By'which assessment of reading skills is
' accomplished in the Wisconsin Design.




THE WISCONSIN DESIGN FOR READING SKILL DEVELOPMENT: VIEWING GUIDE
VIDEOTAPES #2 and #3 '

View The Wisconsin Des1gn for Reading Skill Deve1opment V1deotapes #2
... and #3 and answer the fo]]ow1ng quest1ons

1. List two sources you could consu]t if you wanted a specificWord o
Attack behav1ora1 objectives. A :

A.

B.

2. Liét,?by title, two people in a school system who should haVe a copy
- of the Ratijonale and Guidelines. v

A.

B.

3. List,.by title, two people in a school who should have a copy of the
Teacher's Planning;guidezb Word Attack.

A.

b

4. Using the Word Attack, Level B, Test 3, test attached to this sheet,
’ follow along as the téSt:is administered. Score your test. :

5. What is the purpose of the Guides to Individual Skill Assessment? | : ‘

6. Exam1ne the Word Attack Profile Card as the instructor po1nts out 1ts
features ~ How 1s sk111 group1ng accomp11shed7

3

Attack?

o _—_—— . . e )

i
7. What is the main purpose(s) of the Teacher's Resource File: Word - o . ‘

ERIC - 1es




MODULE #13: READABILITY

Prerequisites e N

o~ ' Module #1 - Stating Behavioral Objectives in Reading
. - Module #2 Nature of the Reading Process ’

Module #3 - Assessing Performance in Read1nq
Module #4 -- Reading Readiness

Module #5 - Word Identification

Module #6 - Developing Comprehension Skills
Module #7 -

Using the Basal Reader .

‘ ~ Rationale
i : ! . The concept‘of readabi]ity réferspto those elements within -
a given piece of printed matter that together affect the
reading QJff1cu1ty of the material. -~More important, readability

- is the term used to refer to the- -success or fa11ure an 1nd1v1d-
- ual may have with.a book.

" Over; the years, a‘1arge number of reading formulas have been

" developed to determine the approximate reading difficulty of a
passage or a book. It is important that teachers know about
the concept of readability and the use of "simple" readability
formulas in order to choose the correct reading materials for
their pup11s

Preparticipation Assessment

Conference with instructor to determine student's compétency
in this area. . .

3




13.2

Objective ‘
_ RDB-Opt-1" The student will demonstrate an understanding of
the factors that are related to the difficulty
of reading materials. :

Learning Activities

1. Professional Literature

*Aukerman, 1972; pp. 19-29 (excellent discussion of
factors related to reading disability). )

'*Burmeister:-Chapter 2,"Judging the Difficulty of
Reading Materials."

~ Burron and Claybough, Chapter 4, "Evaluating the ~ o
Textbook and Utilizing Reference Sources". ' :

*Fry in Beery, et al., pp. 178-183 (a discussion of the
Fry formu]ag. , : I

‘*McLaugh1in in Beery, et al., pp. 183-184 (a discussion
of the SMOG formula).

Spache, 1970; pp. 26-35 (provides a survey of the topic
that incTudes descriptions of various methods, historical
background, and iimitations) or 1974, pp. 30-41. "

" Additional Activities: -

Postassessment

The student will attain a score of 80% on an objective test.

or

The student will attain a score of 80% on a short essay test.

or
The student w111lprepare a fifteen—minufe_audio tape presentation
that includes a discussion of six factors related to reading
difficulty. The student will also prepare a listening guide to
accompany the audio tape presentation.
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Objective w

RDB-Opt-2 -The student will demonstrate familiarity with two

"simple" readability formulas. »
(PrereqUisite:t RDB-0Opt-1)

Learning Activities

1. Proféssiona]rLiterature - )

Fry in BeeFV, et al., pp. 178-183 (a discussion of the

Fry,formu1a§. I ,

. - Johnson and_Vardién, The Reading .Teacher; pp. 482-488, |
"Reading, Readability and Social Studies."” ’ g

McLaughlin in Beery, et al., pp. 183-184 (a discussion
of the SMOG formula). : ‘
2. Practice applying the Fry, New Hampshire -and SMOG (good
only with material written above a fifth grade level)
"readability formulas to content area textbooks.  These T
formulas will be distributed by the instructor. Do not
apply these formulas to a reader froma basal reading
series. : ‘

Additional Activities:

Postassessment -

Using the examples found below as a model, the student.will
administer at least two formulas to three different books
that are representative of content area subject matter at
different grade levels (a total of three applications).

The student will use the form "Worksheet for Estimating
Readability" to report his results.

Example #1 o " . Suggested Grade
. o, ' Content. Area Level Given By
Application Formula ‘Textbook Publisher k
#1 Fry Science 2
#2 SMOG : American History 6
#3 New Hampshire Literature 5
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13.4 .

Example #2
: Suggested Grade -
' . Content Area Level Given By ;
Application *  Formula Textbook Publisher o
#1 Fry Social Studies 3 '
#e . SMOG .~ Social Studies 6 - . ;

#3 SMOG : Science 6

~ NOTE: fontent area textbooks can be found in the
Curriculum Center and at the site schools.

Fal
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13.5

‘ ) . WORKSHEET FOR ESTIMATING READABILITY

: | v Formula
Name ' : ’ Used

Content Area

i : Title of Text

o

Author(s) | Publisher __

Grade Z;vel Ly 3 ' ‘. ;
Suggested by ' <é§' N _ T

‘Publisher Publication Date

Page

\\balchlations:




s
_ Page
. Calculations:
pu
Score
. - Page - -

Calculations:

Page

Calculations:



Page

Calculations:

- Score

Readability Level of Book

" SUMMARY OF RESULTS

1. How does the readability level cempare to the level
* " suggested by the publisher?

sampled different sections of the text?

3. what k1nd of students do you th1nk th1s book is
. most suitable for?

176
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'MODULE #14: CHILDREN WITH READING DIFFICULTIES

Module #2 - Nature of the Reading Process
-Module #3 - Assessing Performance in Reading
Module #4 - Reading Readiness -
Module #5 - Word Identification
Module #6 - Developing Comprehension Skills
: : Module #7 - Using the Basal Reader
‘ Moudle #8 - Approaches to Reading Instruction: Language Experience
: Module #9 - Approaches to Reading Instruction: Individualized Reading

_ Rationale

- The teacner who is working in a classroom situation will
undoubtedly encounter children with reading skill deficiencies.
It is therefore important for teachers to receive training
in how: to deal with such problems. This can be done by
developing a repertoire of knowledges and skills necessary
to effectively treat children with reading difficulties.

Preparticipation Assessment

Conference with instructor to determine student's competéncy
in this area. -

Prerequisiteé
Module #1 - Stating Behavioral Objectives in Reading |
]




Objective

DIF-Opt-1 The student will demonstrate an underétanding
> of factors related to reading disability.

-intellectual -educational
emotional -perceptual -
jo-cultural -neurological
ical B

- Learning Activities

1. Professiopal Literature B - _ .

*Bond and Tpker, 1973; Chapters 5 and 6 (for those T e
who want an Th~depth discussion of the topic). : .

*Carter and McGinnis, Chapter 4, "Some Causes of A
....... ‘ Disabilities 'in Reading®. , . :

*Dechant, 1968; Chapter 3 (good discussion of’
. factors). . . -

Heilman, 1972; pp. 559-563 (factors related to
reading disability). . '

Karlin, 1971; pp. 341-346 or 1975, pp. 383-389.

Eisenberg in Karlin, 1973: pp. 408-414 (sources of
retardation in reading). - .

2. Interview reading specialist.

Additional Activities:

Postassessment

The student will acheive a score of 80% or higher on
an objective test. .

-~

or
The student will review. the literature on five factors L
related to reading-disability, prepare a summary, and . S
then participgte in a group discussion. .
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Objective -

DIF-Opt-2  -The student will demonstrate an understanding

of the following programs as they app1y to
reading instruction:

-deve1opmenta1 instruction
-corrective instruction
-remedial instruction
-adapted” instruction
=accellerated instruction

Learning Activities

1.

Professional Literature

*Dechant, 1970; pp. 468-469 (developmental, corrective,
and remedial instruction). ’

*Harris, '1970; pp. 16-19 (adapted, corrective’ remedial,

and developmental).

*Heilman, 1972; pp. 551-557 (remedial vs. regu]af'
reading instruction), pp. 568-575 (characteristics
of an effective remedial program).

-*Karlin, 1971; pp. 349-353 (developmental and remedial

instruction) er 1975 pp. 392-398.

*0tts and Smith, pp. 27-37 (excellent discussion of
all types of precgrams).

Additional Activities:

Postassessment

The student will pass an objective test at an 80%
level of prof1c1ency

or
The student will review the literature’and participate
in a group discussion at a satisfactory level of per-
‘formance as determined by an observing faculty member.

or

The stﬁdent will discuss in-a paper of 500-750 words
the characteristics of different kinds of read1ng
programs.
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Objective

DI{—Opt—3 The student will demonstrate an understanding
of the special needs of the following types
of pupils in the classroom: )

N :
-the slow ledrner -the re]uct5h¢-readeri
-the gifted learner : -the retarded ngader

- -the culturally different -the bilingual

N

child child T

Learnihg Activities

1. Professional Literature
*Bush and Huebner, Chapter 15, ”Cha11enging.Every Reader"

*Dallmann, et al., pp. 431-437 (the gifted child)
Pp. 437-439 Fthe slow learner, pp. 439-455 (the
underachieving or retarded reader). Chapter 14
(the culturally different). :

Dechant, 1968; pp. 172-175 (suggestions for working
with the reluctant reader).

*Tinker and McCullough, pp. 102-108 (culturally
different children), pp. 110-113 (sTow learners), -
113-116 (gifted children). « :

*Zintz, 19755 Chapter 16 (the bilingual child).
Chapter 17 (children who speak nonstandard English),
Chapter 19 (gifted and slow learners). ‘

2. View demonstration Tesson on video tape entitled
"Motivating the. Unwilling Learner." ’

Additional Activities:

Postasses~ment

The student will attain a score of 80% an a shert-assay
LES. A0 T ba wessneetETE TN

-Knowing the characteristics of ‘children
with special problems. .
-Describing techniques ‘that can be used
to help children with special prohlems.

178 - .,
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or
The student'w111 achieve a seore of 80% on an
objective test. o

.or.

" The student will review the literature for three
types of special problems and participate in a
group discussion at a satisfactory level of
performance as determined by an observing facu]ty
member.

(Refer to guidelines listed for first"postassessment).

or

The student will discuss in a paper of 600-750 words
the characteristics of three types of children with
special problems and techn1ques that can be used

to compensate for thesé prob]ems

. Objective

DIF-Opt-4a  The student will conduct an interview to
. : . g . determine a disabled reader's general
‘ interests and reading interests.

—— . _ or ©

DIF-Opt-4b  The student.will administer-an attitude
" inventory to determine a disabled readers -
attitude toward reading.

Learning Activities

1. °roress1ona1 L1terature-'

El

tBush and Huebner Chaoter 9, "Childrefi's Interests."

_ Harr1s, 1970 Chapter 17, '”Foster1nq Reading Interests
-, and Tastes. ‘ .

*Mi]ler,‘w H , Sectiohflé“‘”The Interest InventOFY“-

-7 2. Refer to’ Lop1es of 1nterest inventories ava11ab1e in
‘ ' ) Reaqu Center E o

S - 10 B
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3. Refer to Primary Pupil Read1ng Attitude Inventory
. by Eunice N. Askov for directions on how to
administer and score an attitude inventory. Copies
of the Pr1mary Pupil Reading Attitude Inventory are
available 1in the Read1nq Center.

. Additional Activities: 5 ~ -

2

-

Postassessment

‘The student will conduct an interview with a disabled :
reader (as determined by the classroom teacher) in - -
order to d1scover his general interests and reading R
interests. . : e

*or

The student w11] administer an att]tude inventory ‘ : o o
in order ‘to dﬂterm1ne a disabled reader S att1tude '
toward read1ng N ;
NOTE #1:" The student will submit the completed
interview schedulg or inventory form
to the instructoy. )

~  NOTE #2: The student will share his results with
: either the“clasgroom teacher or reading
resource teain/

5




MOTIVATING THE UNWILLING READER: VIENING GUIDE

The lesson on this video tape demonstrates how special activities
for failure oriented and other -negatively motivated pupils can stimulate
their interests in reading. The tape was made at the Falk Laboratory-
School, University of Pittsburgh with children:in the Primary Group.

1. MWhat evidence is there that these children are reluctant readers?
2. Describe the‘motivationa1ltechhihues that were used by the teacher?

3. _Comment on whether or not you feel these techniques were successful.

4. Do you feel that competition is a healthy approach to motivating chi]dren?

i

5. Describe other motivational techniqués that can be used with the
“"unwilling reader."
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David McKay Company, Inc.., 1977. : .

Harris, L. and Smith, C. (ed.). Individualized Reading Instruction: A
Reader. New York: Holt, Rinehart, and Winston, Inc., 1972.

Harris, L. & Smith, C. B. Reading Instruction Throﬁéh Diagnostic Teaching,
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TOTAL‘LIST OF OBJECTIVES FOR COMPETENCY-BASED EDUCATION 322

AN INTRODUCTION TO COMPETENCY-BASED TEACHER EbUCAT[Qﬂ

Module A:
CBTE-R-1 The student will be able to identify and analyze the nature
and characteristics of a competency based. teacher education
‘ program. : .
_Module #1: STATING BEHAVIORAL OBJECTIVES IN READING
BEH-R-1 The student will be able to identify the elements.of prober]y
stated behavioral objectives and include these elements in the
statement of a series of objectives. :
BEtH-R-2 The student will be able to deve]op a formal lesson plan based
upon the statement of a behavioral objective in reading.
Module #2 NATURE OF THE READING PROCESS '
PROC-R-1 The student will demonstrate an understand1nq of the nu1t1-
: faceted aspects Gf the reading process.
Module #3:  ASSESSING PERFORMANCE IN READING
EVAL-R-1 The student will be able to understand the meaning of the
following terms as they apply to standardized tests in reading:
-standardaization -stanines. '
-objectivity -validity
-raw score -reliability
. -test norms
" -grade equivalent score
-age equivalent score
-percentiie equivalent
EVAL=R-2 The student will be able to score and 1nterpret a standardized ,
. ~survey test in reading. : _
EVAL-R-3 " The. student Will undexstand the characteristics, differences,. .
' s1m11ar1t1es, advantages, and d1sadvantages of survey, diag-
-nostic, and achievement tests in reading.
EVAL-R-4 The student wi]] be able to administer and score an informal
reading inventory (IRI), determining a student's 1ndependent
) instructional, and frustration levels.
EVAL-Opt-1 - The student will, use a set of leveled materials to prepare a

teacher made 1nforma1 reading inventory.
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EVAL-Opt-2

Module #4:
. ————f————
RED-R-1

RED-R-2

~ RED-R-3

_ RED-R-4

RED-Opt-1

- intellectual development

- perceptual development '

The student will administer their teacher-made IRI
to two pupils and use the results of these administrations
to evaluate the structure and content of this test.

READINGREADINESS

The student will demonstrate an understand1ng of-
factors related to reading readiness :

- chronological age
- language development

(auditory and visual discrimiration)
- physical functioning
- socio-cultural factors

"

- emotional deveIopment '

- past exper1ences and 1nformat1onaI background .

The student w111 understand the purpose, structure,
advantages, and d1sadvantages of standardized reading

_readiness tests.

" The student will be able to. deronstrate the te?phing

14

A ModuIe #5:

WRD-R-1

WRD-R-2

The student will understand the purpose, structure, o

advantages, and disadvantages of commercially prepared

“reading readiness workbooks.

of a reading readiness sk111 to a small grou f
ch1Idren =

¥

The student will administer, score, and 1nterpret a
standardized reading readiness test to a ‘kindergarten
or - f1rst grade student.

WORD IDENTIFICATION

The student will demonstrate an understanding of
techniques used to teach word identification.

picture clues

sight words

phonizs

structural analysis e S
context clues . '

The student will demonstrate an understanding of terms
used in the English language phonic system.

- phoneme C- - vowel Tetter

- morpheme : " - consonant digraph

- grapheme - . - vowel digraph

- phonogram . - - conscnant blend |

- consonant Tetter - vowe] d1phthong .
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WRD-R-3

WRD-R-4

WRD-Opt-1

WRD-0pt-2

WRD-Opt-3

'Modu1e #6: '

2y

17.3

The student will be able to review commercial materials
used for developing word identification skills.

- -workbooks
-kits
-tapes

The student Will demonstrate the teaching of a word
jdentification skill to a small group of chiidren.

The student.will develop one lesson plan that
demonstrates the teaching of a word identification
skill (other than the one demonstrated in-WRD-R-4).

The student will demonstrate an understanding of the
developmental nature of instruction in phonic and
structural analysis skills by administering and
interpreting a diagnostic test of word attack skills.

The student will prepare a teacher-made material

- that can be used in a lesson for teaching a specific

word identification skill (other than the one
demonstrated in WRD-R-4).

DEVELOPING COMPREHENSION SKILLS

COM-R-1

COM-R-2
COM-Opt-1
COM-Opt-2

COM=0pt-3

The student will demonstrate an understanding of the
different “levels of comprehension and the specific
types of skills that apply to each level.

" -Titeral
-interpretive
-critical

The student will demonstrate the teaching of a
specific comprehension skill by planning and
implementing a lesson with a group of children.

The student will review a workbook, kit, audio tape,
or programmed material which can be used for the
teaching of one or nore comprehension skill.

The student will prepare a teacher-madé material
that can be used in a lesson for teaching a specific
comprehension skill. -

" The student W111 develop a lesson plan that demonstrates
the teaching of a comprehension skill.




Module #7:
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"USING THE BASAL READER

,B&R4‘
BR-R-2
BR-R-3

BR-R-4

BR-Opt-1.

Module #8:

. ALE-R-1

ALE-R-2

ALE-Opt-1

© ALE-Opt-2

Moduie #9:

- The student will be able to give a general description
" of the basal reader approach to reading instruction.

_The student will be able to examine and review a-.set

of materials from one basal reading program.

The student will describe the assets and liabilities
of the basal approach to reading instruction.

The student will conduct a Directed Reading Activity
(DRA) with a group of children using a selection from
a basal reader.

The student will describe_the origin of the basal reader
and summarize its history.

APPROACHES TO READING INSTRUCTION: LANGUAGE-EXPERIENCE

The student will be able to give a general descriptﬁon
of the language-experience approach to teaching reading.

The studerit will demonstrate an undefstanding‘of the
strepgths and weaknesses of the-language-experience
approach.

The student w111 understand the sequence of procedures

" needed to 1mp1ement a 1anguage experience activity.

The student will be able to implement a language-
experience activity with a pup11 or small group of
ch11dren .

e ;,/”/ g '
APPROACHES TO READING INSTRUCTION: INDIVIDUALIZED READING

AIR-R-1

AIR-R-2

AIR-Opt-1

]
t
i

~ j
o
k:

- AiR-Opt-2

_ approach. .

The student will be able to give a general description
of the approach entitled "individualized reading.”

The student will demonstrate an understanding of the
stiengths and weaknesses of the individualjzed reading

The student will describe, in depth, the various components

of an individualized reading program and how they relate

to the physical organization of a classroom.

- classroom library

- skill development

- individual conferences

- book reporting and sharing activities
- record keeping

The student will conduct an individua]ized'reading
teacher-pupil conference.
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ADDITIONAL APPROACHES TO READING INSTRUCTION

ADD-Opt-1
N

ADD-Opt-2

Module #11:

.The student will démonsfrate an understanding of the

rationale, principles, and characteristics of the
Tinguistic approach to reading instriction. -

The student will demonstrate familarity with the

- initial teaching alphabet (i.t.a.) and be acquainted

with some of the research findings.

-

WORK-STUDY SKILLS

SSfOpt—l

$S-Opt-2

$S-Opt-3

o ,
The student will demonstrate an understanding of the
basic work-study skills that are needed to achieve
independent reading habits: Tocation of information,
organization of information, use of graphic aids,
following directions, etc.

- The student will develop one lesson plan that demonstrates
. the teaching of a specific study skill.

The student will be able to 1mpTemenf a lesson with a
group of pupils that demonstrates the use of a specific
study skill.

SCHOOL .AND CLASSROOM ORGANIZRTIQN FOR INDIVIDUALIZING

®  odue s12:

IND-Opt-1

~ IND-Opt«2

~IND-Opt-3

INSTRUCT.ION

The student will demonstrate an understanding of the
advantages and disadvantages of school and classroom -
organization plans as they relate to the reading
program. .

-individually guided education (IGE)

~Joplin plan

-nongraded or ungraded. primary
-self-contained classroom
-team teaching -
. N b .
The student will compare and contrast the structure
and organization of two criterion-referenced reading
programs.

Wisconsin Design for Reading Skill
Development ‘
Croft Reading Inservice: Word Attack
Criterion Reading ’

The student will develop an'in-depth understanding
of a criterion-referencéd reading program. '
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Module #13:  READABILITY ‘
RDB-Opt-1 The student will demonstrate -an understanding of
the factors that are related to the difficulty
of reading mater1a1s .
RDB-Opt-2 The student will demonstrate fam111ar1ty with two
"simple" readability formulas.
Module #14:  CHILDREN WITH READING DIFFICULTIES
DIF-Opt-1 The student will demonstrate an understanding '
of Tactors related to reading disability.
-intellectual ' _educational
-emotional : -perceptual
-socio-cultural X ‘-neurological
-physical ‘
DIF-Opt-2 The‘student‘wi11;demonstrate an understanding of
the following programs as they apply to
reading instruction:
~-developmental instruction
-corrective instruction
-remedial instruction
-adapted instruction-
-accellerated instruction
DIF-Opt-3 The student will demonstrate an understanding of o
the special needs of the following types- of pup11s
in the classroom:
-the slow learner ' -the reluctant reader
» -the gifted learner -the retarded reader
-the cu]tura]]y different -the bilingual
child , _ child
DIF-Opt-4a .The student will conduct an interview to determine a
o disabled reader's general interests and read1ng
1hterests
DIF-Opt—4b "The student will administer an aLt1tude 1nventory to "

determine a disabled readers attitude toward reading.

© . -
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